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Abstract 
This study aims to analyze how madrasas develop students' character in the Society 5.0 
era and to identify the various challenges and strategies implemented to strengthen moral 
values amid technological disruption. Using a qualitative case study approach, the 
research was conducted across three levels of madrasah education: Ibtidaiyyah, 
Tsanawiyah, and Aliyah. Data were collected through in-depth interviews with three 
madrasah principals, three deputy heads of curriculum who also serve as teachers, 
students, and parents, complemented by participant observation and document analysis. 
Data analysis followed the stages of data reduction, data display, and verification. The 
findings reveal that character education challenges in madrasahs are multidimensional, 
encompassing technological, social, cultural, and institutional factors. In response, 
madrasahs implement holistic and integrative strategies, including strengthening religious 
foundations, transforming Islamic values into social ethics, integrating local wisdom, 
developing character-based digital literacy, and fostering synergy among teachers, 
families, and communities. These strategies demonstrate that madrasahs operationalize 
SDG 4.7 by promoting ethical digital citizenship, moral responsibility, and humanistic 
values within a technology-driven learning environment. This study contributes to theory 
by expanding the understanding of how Islamic educational institutions contextualize 
global frameworks such as Society 5.0 and SDG 4 within local religious and cultural 
settings. In practice, the findings provide policy-relevant insights for educators and 
policymakers in designing adaptive, values-based character education models that support 
sustainable, inclusive, and high-quality education in the digital age. 
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Abstrak 
Penelitian ini bertujuan untuk menganalisis bagaimana madrasah mengembangkan karakter peserta 
didik di era Society 5.0 serta mengidentifikasi berbagai tantangan dan strategi yang diterapkan untuk 
memperkuat nilai-nilai moral di tengah disrupsi teknologi. Penelitian ini menggunakan pendekatan 
kualitatif dengan metode studi kasus yang dilaksanakan pada tiga jenjang pendidikan madrasah, yaitu 
Ibtidaiyyah, Tsanawiyah, dan Aliyah. Data dikumpulkan melalui wawancara mendalam dengan tiga 
kepala madrasah, tiga wakil kepala bidang kurikulum yang juga berperan sebagai guru, peserta didik, 
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serta orang tua, yang dilengkapi dengan observasi partisipan dan analisis dokumen. Analisis data 
dilakukan melalui tahapan reduksi data, penyajian data, dan verifikasi. Hasil penelitian menunjukkan 
bahwa tantangan pendidikan karakter di madrasah bersifat multidimensional, mencakup aspek 
teknologi, sosial, budaya, dan kelembagaan. Sebagai respons terhadap tantangan tersebut, madrasah 
menerapkan strategi yang bersifat holistik dan integratif, antara lain melalui penguatan pondasi 
keagamaan, transformasi nilai-nilai Islam menjadi etika sosial, integrasi kearifan lokal, pengembangan 
literasi digital berbasis karakter, serta penguatan sinergi antara guru, keluarga, dan masyarakat. 
Strategi-strategi ini menunjukkan bahwa madrasah mengoperasionalkan target SDG 4.7 dengan 
menumbuhkan kewargaan digital yang etis, tanggung jawab moral, dan nilai-nilai kemanusiaan dalam 
lingkungan pembelajaran yang berbasis teknologi. Secara teoretis, penelitian ini memperluas pemahaman 
mengenai bagaimana lembaga pendidikan Islam mengontekstualisasikan kerangka pendidikan global 
seperti Society 5.0 dan SDG 4 ke dalam setting keagamaan dan budaya lokal. Secara praktis, temuan 
penelitian ini memberikan implikasi kebijakan yang relevan bagi pendidik dan pembuat kebijakan 
dalam merancang model pendidikan karakter yang adaptif dan berbasis nilai guna mendukung 
pendidikan yang berkelanjutan, inklusif, dan berkualitas di era digital. 

Kata Kunci: Madrasah, Pendidikan karakter, Society 5.0, Indonesia, Pendidikan Islam 
 
INTRODUCTION 

Nowadays, the challenges in character formation are increasingly complex (Vos, 2018). 

Rapid technological developments, globalization, and social change have had a significant 

impact on the mindset and behavior of society, especially the younger generation (Wahono et 

al., 2023). Cases of moral deviation such as increasing individualism (Sari et al., 2023), declining 

respect for social norms (Zuhri et al., 2025),  the rise of deviant behavior such as bullying 

(Arifianto, 2023), drug abuse (Muthahar et al., 2025), and intolerance (Aprilianto et al., 2025; 

Sholihan & Muawanah, 2024). provide evidence that character education still faces various 

obstacles. In the context of Indonesia’s education system, madrasahs constitute a substantial 

segment of Islamic formal education, with tens of thousands of institutions across the country, 

including Madrasah Ibtidaiyyah (MI), Madrasah Tsanawiyah (MTs), and Madrasah Aliyah (MA), 

collectively numbering more than 80,000 institutions serving millions of students at different 

levels of basic and secondary education (Farhanillah et al., 2025; Musdalifa et al., 2025) This is 

evidence that character education still faces various obstacles. Although various policies have 

been implemented to strengthen character education in schools, implementation in the field is 

still less than optimal, both in terms of curriculum (Astra et al., 2024; Hakim et al., 2024; Jaelani 

& Asvio, 2019; Salamah et al., 2025), teaching methods, as well as support from the social and 

family environment (Rachmawaty & Bahiroh, 2025; Syaifulloh, 2024; Wiliyanti, 2023).  In 

theoretical studies, many studies emphasize the importance of character education in shaping 

individual morals and personality. However, there is a theoretical gap in the approaches used, 

particularly regarding how character education can be effectively adapted amidst technological 

disruption and social change. Most research still focuses on conventional approaches, without 

considering the new challenges arising from digitalization, shifting social values, and cultural 

changes among the younger generation. Therefore, a more in-depth study is needed regarding 

the concept and implementation strategies of character education that are relevant to the 

dynamics of contemporary life. 
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The concept of Society 5.0 is the result of the long evolution of human civilization, 

starting from Society 1.0 (hunting and gathering society), followed by Society 2.0 (agricultural 

society), Society 3.0 (industrial society), and Society 4.0 (information society) (Humaidy et al., 

2025; Mumtahana et al., 2025). Society 4.0 also raises various new issues, such as job disruption, 

the digital divide, and an identity crisis due to technological dependence. This is where Society 

5.0 comes in as a solution, by placing humans back at the center of progress. One of the main 

characteristics of Society 5.0 is its emphasis on a human-centered approach. This means that all 

technological innovations and developments are directed at responding to the real needs of 

society, not merely fulfilling technological ambitions (Faris, 2024; Khairi et al., 2022; Suraijiah 

et al., 2025). The concept of Society 5.0 is highly relevant to discuss as a framework for 

developing character education. Society 5.0 emphasizes the integration of technological 

advancements and humanitarian values (Syafrizal et al., 2024), where technology not only plays 

a role as a tool, but as a partner in improving the quality of human life as a whole ((Rohman, 

2023), this includes the field of education. Therefore, character education in the Society 5.0 era 

must be innovatively designed to meet the challenges of the digital age while maintaining the 

moral and ethical essence of student personality development. 

Previous research has shown that character education has a positive impact on shaping 

students' morals and ethics, starting with integrated character education within subjects by 

combining several subjects that contain desired values (Adiyono et al., 2025; Aslihah & 

Wasehudin, 2023; Kuncorowati et al., 2025; Madkan et al., 2025). The goal is for students to 

develop insights and attitudes that reflect character and universal values of goodness 

((Mustaqim, 2015)). Instilling character education through habituation (Alnashr et al., 2022), 

instilling character values in students based on religious education (Ma’rifataini, 2015). 

Strengthening local wisdom-based character education by integrating local wisdom values into 

the learning process and providing role models for students by applying local wisdom values 

(Hartiwisidi et al., 2022). There is also a lot of literature research that reveals the thoughts of a 

figure in implementing character education, such as character education in the concept of Ki 

Hajar Dewantara's educational thinking with his Tripusat Pendidikan and his leadership trilogy 

(Fatah et al., 2025; Febrianti et al., 2025; Jaedun et al., 2024; Miftahuddin et al., 2024). In 

addition, there is also the concept of character education that is oriented towards the figure of 

a religious scholar by offering a model of character possessed by the religious scholar, such as 

the concept of character education from the perspective of KH. Ahmad Dahlan by providing 

guidelines on how to form Muslims who have noble character, broad views and understand 

worldly knowledge issues and are willing to fight for the progress of society at large (Rz. Ricky 

Satria Wiranata, 2019). Then the concept of character education from the perspective of KH. 

Hasyim Asy'ari by exploring his thoughts on how to become a figure who can purify intentions, 

act humble, respect teachers, behave patiently, be content, ascetic, wara', and avoid dirty and 

sinful things (Arifin & Ghofur, 2022).  

However, existing studies on character education in Islamic educational institutions 

have largely emphasized normative values and moral transmission, without sufficiently 

examining how character education must adapt to rapid social and technological 

transformations. This limitation is critical, as the Society 5.0 era introduces complex challenges 

such as digital disruption, algorithmic influence, and shifting social interactions that directly 
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affect students’ moral reasoning, identity formation, and ethical behavior. Without an adaptive 

framework, character education risks becoming disconnected from students’ lived realities in 

digital environments. This gap indicates the need for a new paradigm of character education 

that not only preserves moral and spiritual values but also actively engages with technological 

change. Thus, the specific objective of this study is to address the shortcomings of previous 

research by providing a comprehensive analysis of how madrasas conceptualize, implement, 

and institutionalize character education in the Society 5.0 era. This study contributes to the field 

by proposing an adaptive model of character education in madrasas that integrates digital 

literacy with moral and spiritual intelligence within the Society 5.0 framework, highlighting 

strategies that distinguish it from conventional character education approaches. 

Building upon the limitations of previous studies that have insufficiently addressed the 

need for character education to adapt to technological transformation, this study argues that 

madrasahs possess the capacity to function as adaptive educational institutions amid rapid 

technological change without losing the core of Islamic and humanitarian values. It posits that 

the integration of religious values with digital literacy is not merely complementary, but 

constitutive in strengthening students’ character formation in the Society 5.0 era. Accordingly, 

this study aims to analyze the conceptual foundations of character education within the Society 

5.0 context, identify the multidimensional challenges faced by madrasahs, and explore the 

strategic responses developed to address these challenges. This article contributes to the 

discourse on Islamic education by offering a conceptual and practical model of adaptive, 

relevant, and transformative character education that aligns with the evolving demands of the 

Society 5.0 era. This study is aligned with Sustainable Development Goal (SDG) 4, particularly 

target 4.7, by highlighting the role of madrasahs in promoting ethical digital citizenship, moral 

responsibility, and values-based education. This research addresses a gap in the literature 

regarding how madrasahs adapt character education to digital transformation and global cultural 

change, which has not been adequately explored in previous studies. The findings are significant 

for the quality education discourse, as they offer practical and theoretical insights into 

developing sustainable, context-sensitive character education models in the digital era. 
 

METHOD 

This research employs a qualitative approach with a case study design to enable an in-

depth and contextual understanding of character-building strategies and practices within 

madrasah environments in the Society 5.0 era. The qualitative case study approach was 

deliberately chosen because character education is a complex, value-laden, and socially 

constructed process that cannot be adequately captured through quantitative measurement 

alone (Achjar et al., 2023). By focusing on case studies, this research allows for a detailed 

exploration of institutional dynamics, pedagogical practices, and socio-cultural contexts that 

shape character education in madrasas. This approach enables researchers to examine how 

educational actors such as madrasah principals, teachers, parents, and students interpret, 

negotiate, and implement character education in response to technological and social change. 

The study was conducted over a six-month period, from January to June 2025, allowing 

sufficient time for sustained engagement, participant observation, and data triangulation to 

ensure the credibility and depth of the findings. 
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The research was conducted at Madrasah Qudsiyyah Kudus, which consists of three 

levels of education: Ibtidaiyyah, Tsanawiyyah, and Aliyah. These three levels were chosen 

because they represent the continuity of the character education process from elementary to 

high school. This location was chosen purposively because the madrasah is known to have a 

strong commitment to character education integrated with Islamic values and is adaptive to 

technological and social developments in the Society 5.0 era. The research subjects consisted of 

three madrasah principals from each level (Ibtidaiyyah, Tsanawiyyah, and Aliyah), three deputy 

heads of curriculum who also serve as teachers, two students, and parents of students. The 

informants were selected using a purposive sampling technique based on their direct 

involvement in the character education process at the madrasah.  

Data collection techniques were carried out through three main methods, namely: 

Participatory observation, to understand the actual practice of character education in the 

madrasa environment, both in intracurricular, co-curricular, and extracurricular activities. In-

depth interviews with informants (madrasa principals, teachers, students, and parents) to 

explore perceptions, strategies, and challenges faced in building character in the Society 5.0 era. 

And documentation, in the form of a review of supporting documents such as the madrasa's 

vision and mission, curriculum, regulations, activity programs, and the results of student 

character evaluations (Nurhayati et al., 2024). 

Table 1: Informant Profile 

No Initial Position Agency 

1 Q1 Head of Madrasah Ibtidaiyyah 

2 Q2 Teacher Ibtidaiyyah 

3 Q3 Head of Madrasah Tsanawiyyah 

4 Q4 Teacher Tsanawiyyah 

5 Q5 Student Tsanawiyyah 

6 Q6 Head of Madrasah Aliyah 

7 Q7 Student Aliyah 

8 Q8 Santri Madrasah Aliyah 

9 Q9 Student Guardian  

 

Data analysis was carried out descriptively and qualitatively using the Miles and 

Huberman model, which includes three main stages: data reduction, data presentation, and 

drawing conclusions or verification (Qomaruddin & Sa’diyah, 2024). This process is interactive 

and iterative from the beginning of data collection to the final stage of the research. Data 

reduction is carried out by selecting, focusing, and simplifying relevant data. The reduced data 

is then presented in narrative form to identify patterns, relationships, and meaning. Conclusions 

are drawn gradually based on interpretations of the overall data, which have been verified with 

field findings. To maintain data validity (the validity of research results), several validation 

techniques are used, namely source triangulation, technical triangulation, and member checking 

(Dewi & SH, 2025). Source triangulation was conducted by comparing information from the 

principal, teachers, students, and parents. Technical triangulation involved comparing the 

results of observations, interviews, and documentation. Member checking involved confirming 



Achmad Zuhri et al 

171 | Nazhruna: Vol. 9 Issue 1, 2026 
 

the findings with informants to ensure the researcher's interpretations aligned with their 

experiences and perspectives. 

 

RESULTS  

The Challenges of Character Education in the Era of Society 5.0 

One of the main challenges of character education is the dominance of digital 

technology in everyday life (Barokah & Sari, 2024). Children and adolescents grow up in an 

environment saturated with gadgets and social media, which often displays content that 

conflicts with moral values. An interview with one teacher revealed that “Children today are more 

busy with cellphones than opening books. If they are not reminded, they often play TikTok between lessons.” 

(Q7, 2025) 

Classroom observations show that some students do carry cell phones and use them 

secretly, especially when teachers are not closely supervising. This situation indicates that 

students' self-control over digital media use is still low. This data is also supported by the 

madrasah's disciplinary documents, which prohibit the use of cell phones, but their 

implementation has not been effective. This phenomenon indicates that digital technology, 

which should be a learning tool, has the potential to become a distraction, shifting students' 

focus away from learning activities and eroding the values of discipline and responsibility. 

Furthermore, changing values in society also pose a serious challenge. Modernity brings 

a shift in values from communal to individualistic. One teacher said "If before the children played 

ball or chatted in groups on the terrace, now they are more quiet, sometimes enjoying themselves even though they 

don't always look like they are playing on their cell phones” (Q4, 2025). 

Although madrasah regulations prohibit the use of cell phones on school grounds, 

teachers acknowledge that some students continue to carry and use them secretly. This 

demonstrates a shift in social interaction patterns, leading to individualistic behavior. 

Furthermore, observations of classroom activities and teacher notes reveal that students often 

demonstrate a low sense of caring for others. For example, when a classmate is having difficulty 

learning or feels isolated, few students take the initiative to help. Only a small number of 

students actively participate in classroom cleaning activities, while others remain silent or wait 

for the teacher's instructions. 

Another challenge is the education system, which remains cognitive-centric. Interviews 

with teachers raised concerns that the learning system in madrasas still places too much 

emphasis on cognitive aspects. The teacher stated “We're often pressured to cram for exam grades. 

Moral development is sometimes neglected due to busy schedules.” (Q2, 2025) Analysis of the Lesson 

Implementation Plan (RPP) documents shows that the assessment focus is still predominantly 

on the knowledge domain, while the affective domain has not received equal attention. 

Observations of learning activities also indicate that the instillation of character values has not 

been fully integrated into academic activities. This underscores the need to reposition the 

learning paradigm so that character education is not an add-on but rather an integral part of all 

madrasah activities. 

Another challenge is the weak role of the environment, both family and society, in 

supporting character education (Perdana, 2018).. Families preoccupied with economic demands 

are sometimes unable to devote sufficient attention to their children's moral development. In 
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this regard, the madrasah principal expressed concern about the declining role of parents in 

shaping children's character “Parents are busy working, children learn more values from the internet.” (Q1, 

2025). This situation indicates that character education is not solely the responsibility of schools 

but also requires active support from families and the community. The absence of a social 

environment as an educational ecosystem results in an uneven character-building process. 

There is also a current crisis of role models. Children and teenagers often imitate 

popular media figures who do not always reflect good values (Gomer, 2024). The lack of public 

figures who can serve as moral role models presents a unique challenge for character education. 

Therefore, educators and stakeholders must be able to act as consistent role models between 

words and actions, so that character education is not merely theoretical. Teacher role models 

are a central element in character education. However, some students have expressed 

complaints “Sometimes teachers also play on their phones during class. So we think it's normal.” (Q8, 2025). 

This statement demonstrates a crisis of role models in the madrasa environment. Observations 

revealed that some teachers were seen using devices in class for administrative reasons, but 

students interpreted this as a lack of discipline. This demonstrates the importance of consistent 

teacher behavior for effective internalization of character values. Role models should not only 

be taught but also demonstrated through concrete actions. 

The younger generation is faced with the dilemma of upholding their own noble cultural 

values or following the seemingly more modern global cultural trends. This phenomenon is 

evident in the changing lifestyles and self-expression of students, who are beginning to be 

influenced by outside cultures. One parent expressed his concerns “Now, my child often imitates 

Korean celebrity styles. His pants are tight, and his clothes sometimes don't comply with school regulations. He 

says it's to look cool, like on social media.” (Q9, 2025). This statement demonstrates that the influence 

of global popular culture has penetrated the personal and social spaces of madrasah students. 

Without critical guidance and value instillation, a consumerist global culture can blur the lines 

between modern expression and Islamic norms.  

The advancement of information also presents challenges in the form of the spread of 

hoaxes and hate speech which spreads quickly on social media (Tresnawati et al., 2023). The 

inability to filter correct information can form a character that is reactive, intolerant and easily 

provoked. One of the teachers who is also the homeroom teacher expressed concern about 

students' behavior in cyberspace “Children often debate in WA groups because of news whose source is 

unclear.” (Q7, 2025). 

Several cases of dissemination of false information were also recorded in teacher 

reports, leading to minor conflicts between students. Observations indicate that some students 

lack sufficient digital literacy to critically analyze information. Madrasahs already have digital 

literacy activities, but they are still limited to ceremonial activities. This situation demands 

strengthening values-based digital literacy education, so that students are not only 

technologically proficient but also wise in interacting in the digital space. 

In addition to cultural and social challenges, madrasas also face structural obstacles 

stemming from educational policies that do not fully support systematic character building. 

Interviews with madrasah leaders revealed another obstacle is the lack of teacher training in 

character education. Most teachers admitted they had never received specific training on 

character-based learning strategies in the digital age. One teacher stated “We usually focus on 
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curriculum and administration training, there is rarely any specific training on how to instill character values in 

students amidst today's technological developments.” (Q6, 2025). 

Furthermore, evaluation of the implementation of character education has not been 

optimal. Interviews with the deputy head of curriculum revealed that there are no specific 

instruments or indicators used to assess the success of the student character education program 

“So far, evaluations have been limited to academic aspects. Character aspects have not been assessed measurably, 

usually based solely on teacher observations.” (Q3,2025). 

This situation indicates that madrasah policies on character building remain partial and 

not yet integrated into the education management system. Without strong policy support 

through teacher training, budgetary support, and a clear evaluation system, character education 

programs will struggle to develop sustainably and have a real impact on student behavior. 

Character Education Strategies in the Society 5.0 Era 

Character education in educational institutions is an integral part of the learning process, 

aimed at shaping the personality, morals, and noble character of students. Its implementation 

strategy involves not only the transfer of knowledge but also through role models, habituation, 

and the consistent instilling of values within the school environment.  

The madrasah continues to prioritize religious education as the primary foundation for 

student character development. Observations show that religious activities are carried out 

routinely. The madrasah principal explained “We want religious values to become a daily habit, not just 

lessons in class, we also carry out tadarus, prayers, shalawat regularly, teacher pilgrimage activities and we also 

regularly carry out Islamic holiday commemorations.” (Q1, 2025). 

This strategy plays a crucial role in developing students' spirituality, which serves as a 

moral foundation amidst the rapid influence of technology and social media. Islamic religious 

education plays a crucial role in responding to this challenge by strengthening character 

education, instilling values of religious moderation (Alnashr & Hakim, 2024), and implementing 

ethics and norms for using social media (Kusumastuti et al., 2024). Islamic values can shape 

ethical behavior in the digital space by prioritizing media literacy, digital ethics, and critical 

thinking, so that social media can be used wisely and reflect a moderate religious attitude. 

Religious teachings should not stop at the level of doctrine and formal rituals, but should 

also shape a peaceful, just character, respect diversity, and encourage constructive social action. 

Madrasas strive to transform ritualistic religious understanding into concrete social behavior. A 

teacher conveyed “We emphasize to students that prayer is not only an act of worship, but also an exercise 

in discipline and social awareness.” (Q7, 2025). 

Activity of community service activities show that values such as empathy, solidarity, 

and social responsibility are instilled through concrete activities. Student activity reports show 

that the madrasa annually organizes a sacrifice and community service program. This strategy 

helps students understand that religiosity must foster a grounded social ethic. Students need 

guidance to internalize spiritual values as a moral foundation for interacting in social and digital 

spaces.  

Madrasas also adopt local wisdom values as a means of character building. In interviews 

with teachers, it was stated “We instill the values of good manners, respect for parents, and the culture of 

mutual cooperation, mutual respect, and mutual respect which have long been the hallmarks of our society.” (Q4, 

2025). 
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Local wisdom has been proven to contribute significantly to shaping students' character 

in the era of the Industrial Revolution 4.0 and Society 5.0. Values such as mutual cooperation, 

courtesy, brotherhood, tolerance, solidarity, and unity need to be continuously contextualized 

to remain relevant and meaningful for the younger generation. Even though understanding has 

been established, strengthening the meaning of these values is still necessary. This 

contextualization and reintegration of local culture can strengthen students' character to be 

more critical, creative, innovative, and collaborative in facing the challenges of the digital age 

(Kaliongga et al., 2023). Furthermore, local wisdom values, such as wearing traditional Kudus 

clothing, also demonstrate the importance of building the character of students by respecting 

the nation's cultural heritage. This effort can be realized through the Local Wisdom-Based 

Character Education program, which not only strengthens students' character but also preserves 

the nation's cultural heritage. 

 
Figure 1: Every Thursday the students wear Kudus traditional clothing, with a 

headband, white shirt and batik sarong. 

 

Digital literacy plays a strategic role in fostering moral, ethical, and emotional values in 

students in the Society 5.0 era. By using technology responsibly and ethically, students can 

strengthen character traits such as honesty, responsibility, empathy, cooperation, and problem-

solving skills (Nugroho & Nursikin, 2025). One of the teachers said: 

“We guide children not only to search for information online, but also to learn to evaluate the truth and 

learn from what they read. This also teaches them honesty and responsibility in using technology.” (Q7, 2025). 

The integration of digital literacy in character education is very important, and requires 

collaboration between various parties so that its implementation is effective in forming ethical 

and competitive individuals in the digital era. 

Strengthening Character Education is implemented in an integrated manner across all 

subjects through an approach that cultivates the heart, feelings, mind, and body. Character 

values are instilled from lesson planning through implementation, although not yet fully 

comprehensive. Evaluation is conducted through direct observation of students' spiritual and 

social character using observation sheets, teacher notes, and portfolios.(La ode Onde et al., 

2020). The integration of character values is not only carried out in religious activities, but also 

in the learning of all subjects. The principal explained “We direct each teacher to incorporate character 
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values into their lesson plans. For example, math teachers emphasize honesty in calculations, and language 

teachers instill politeness in communication.” (Q3, 2025). 

Based on observations, several teachers have implemented a character-embedded 

learning approach, in which values such as discipline, responsibility, and honesty emerge 

contextually in the learning process. Teacher supervision documents show that most documents 

include a "character values" column as part of the learning plan.  

One important strategy in implementing character education in the Society 5.0 era is 

creating a peaceful and inclusive school climate, where every student feels valued, accepted, and 

encouraged to develop without discrimination. Teachers are the frontliners who have a primary 

role in guiding student behavior so they can internalize and practice a culture of peace and 

friendship in a pluralistic society. One madrasah principal said: “We listen more than we scold. 

Children today need space to be heard.” (Q1, 2025). 

The strategy for implementing character education in the Society 5.0 era is not simply 

based on a curriculum or formal learning modules, but rather requires a more interactive and 

humanistic approach. Teachers are striving to transform their learning methods from being 

primarily instructional to more interactive and humanistic. According to an interview with one 

teacher,“We try to use a discussion and reflection approach so that students dare to express their opinions and 

relate them to Islamic values.” (Q7, 2025). 

Observations show that teachers frequently use inquiry learning, and problem-solving 

methods in one subject. This approach fosters students' self-confidence, empathy, and reflective 

thinking skills. Character development does not occur in a vacuum, but rather in a vibrant 

relational space between educators and students, built through daily interactions, exemplary 

behavior, empathetic communication, and ongoing open dialogue. In the digital era, fraught 

with challenges such as disinformation, individualism, and an empathy crisis, teachers need to 

develop learning models that encourage active participation, foster self-confidence, and shape 

students' reflective moral awareness.  

Madrasas recognize that character building cannot be effective without the support of 

families and communities. Therefore, they collaborate through community-based parenting 

programs As a form of friendship between the school and parents. One parent explained “We 

are involved in children's moral development activities, so we can monitor children's development at home.” (Q9, 

2025). The role of family and community in character education demonstrates that the 

formation of children's morals cannot be solely the responsibility of schools. The family serves 

as the primary environment that shapes basic habits and values, while society provides a space 

for the actualization and reinforcement of these values through broader social interactions. 

Parental role models create a foundation for positive behavior, and community involvement 

through social activities strengthens the internalization of these values. The collaboration 

between schools, families, and communities creates a complementary educational ecosystem, 

enabling character values to be learned not only theoretically but also practically practiced in 

everyday life. 

To facilitate readers' comprehensive understanding of the research findings, these 

findings are visualized in graphical form. These visualizations serve as concise representations 

of the conceptual framework and analytical results, allowing for a clearer and more systematic 
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understanding of the relationships between the concepts, stages, and strategies developed 

before being explained in detail in the following sections. 

 

 

 

 
Figure 2: Character Education Strategy in the Society 5.0 era 

 

The image above shows the Character Education Strategy Model in the Society 5.0 era, 

which is built in stages and is mutually integrated. The first stage is the foundation of values, 

which emphasizes religious education, the transformation of religious values into social ethics, 

and the strengthening of local wisdom as the basis for character formation. The second stage 

focuses on competency strengthening, namely strengthening a culture of literacy and integrating 

character values into the learning process so that students have critical and contextual thinking 

skills. The third stage relates to environmental conditioning, namely the creation of a supportive 

environment through a culture of peace and a humanistic approach. Overall, this model 

emphasizes that character education in the Society 5.0 era is not only oriented towards aspects 

of values and knowledge, but also on strengthening competencies and the formation of a 

conducive and sustainable social ecosystem. 

 

DISCUSSION 

Character education strategy design for the Society 5.0 era 

Character education in the Society 5.0 era is an educational process that integrates moral, 

ethical, spiritual, and cultural values with the wise use of digital technology. The goal is not only 

to shape intellectually intelligent individuals but also to develop noble, adaptive, and humane 

characters in facing the challenges of a digital world. The Society 5.0 era itself is known as a 

"super-smart society," a society that combines physical and virtual spaces to create a more 

advanced, prosperous, and human-centered environment (Maiyanti et al., 2025; Shofiyuddin et 

al., 2025). 

Character education in this era cannot be separated from the need for comprehensive 

digital literacy (Insani et al., 2024; Triyono et al., 2025). Literacy does not only include the ability 

to read and write, but also includes the ability to understand, analyze, and evaluate information 

spread in the digital world (Faizah et al., 2025; Mumtahana et al., 2025; Nirmala et al., 2025). 
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Character education integrated with comprehensive digital literacy is key to shaping a generation 

that is not only technologically savvy, but also wise, critical, and responsible in utilizing it. 

Character education in the Society 5.0 era relies on instilling universal values such as 

honesty, responsibility, empathy, tolerance, and justice. These values provide a solid moral 

foundation, especially amidst the rapid flow of digitalization. Studies on culture-based character 

education emphasize the importance of local cultural values such as mutual cooperation and 

mutual respect, combined with technology to produce a generation that is both adaptive and 

virtuous (Lapasere et al., 2025; Sopian et al., 2025). 

Educational institutions, especially madrasas, need to create a healthy digital ecosystem, 

where technology is used as a means of creativity, collaboration, and ethical digital literacy. This 

approach is crucial for fostering values of fairness, openness, and digital ethics in everyday 

interactions (Madkan et al., 2025). Teachers play a vital role as role models, not only as 

transmitters of material but also as moral role models in both the real and digital worlds. 

Research highlights the crucial role of teachers and parents in adapting character education in 

the Society 5.0 era, ensuring moral values remain internalized in the educational process(Azizah 

et al., 2024; Syaifulloh, 2024). 

Some of the main character values in the Society 5.0 era include honesty is an attitude 

of openness and not hiding the truth. In the context of Society 5.0, which is filled with the flow 

of digital information. Honesty is very important for maintaining trust, especially when 

disseminating information, creating content, or conducting online transactions. Honest 

individuals will avoid fraud, data manipulation, and hoaxes. Responsibility, meaning a 

willingness to bear the consequences of every decision and action, both in the real world and 

the digital world. In the digital age, this includes awareness of digital footprints, responsibility 

for shared content, and caution in using technology (Hadiyanto et al., 2022; Lapasere et al., 

2025) so as not to harm other people or break the law. Cooperation, Society 5.0 encourages 

collaboration between humans and technology, as well as between individuals across 

geographical and cultural boundaries. The value of collaboration is important for creating 

creative solutions to various social and environmental problems through a collective approach. 

Social concern is a sense of empathy and concern for the conditions of others and the 

surrounding environment. In the era of Society 5.0, technology is used to improve people's 

quality of life (Husnaeni & Burga, 2024). Social care values encourage the inclusive use of 

technology, help vulnerable groups, and support social welfare. And the last ethical digital 

literacy, which encompasses the ability to use technology wisely and responsibly. This includes 

skills in searching for, evaluating, using, and creating digital information while adhering to 

applicable ethics and laws (Juwaini et al., 2025; Rakhmat, 2023). Individuals who possess ethical 

digital literacy are not only technologically literate, but also aware of the moral and social impacts 

of its use. 

The results of this study indicate that the character education model in the era of Society 

5.0 in madrasas is built through three main pillars, namely strengthening the foundation of 

Islamic values, strengthening student competencies, and conditioning the educational 

environment that supports character formation. Character education in the Society 5.0 era 

demands synergy between technological advancements and human values to produce a digitally 

savvy, morally upright, and socially empathetic generation (Greene et al., 2004; Permadi et al., 
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2025). This integration is crucial because technology without moral guidance has the potential 

to erode human values, as the success of Society 5.0 depends on the balance between artificial 

intelligence and human spiritual intelligence (Paesano & Risso, 2024). In the context of 

madrasas, character education needs to be developed through ethical digital literacy based on 

Islamic values such as honesty, responsibility, and social awareness, and reinforced with a 

culture of peace, as conceived by Abdurrahman Mas'ud (2024), where religious values serve as 

a source of moral strength that rejects violence, fosters tolerance, and upholds humanity. Thus, 

character education is not merely a complement to digital innovation, but becomes the ethical 

foundation (Azka et al., 2025) which ensures that technology is used humanely, fairly, and 

civilized. With a collaborative educational ecosystem and a culture of peace, character education 

in the Society 5.0 era will produce a generation of adaptive, integrated individuals capable of 

becoming pioneers of humanity in an increasingly digital and complex world. The findings from 

Madrasah Qudsiyyah Kudus reflect a broader phenomenon in global Islamic education, where 

Islamic educational institutions across diverse cultural and geographic contexts face similar 

challenges in integrating digital transformation with religious and humanitarian values. 

Therefore, the three-pillar-based character education model generated in this study is not only 

locally relevant but also has global significance as a conceptual framework that Islamic 

educational institutions can adapt in responding to the dynamics of Society 5.0. 

Globalization brings challenges in the form of cultural clashes. Local values, which have 

long served as a source of national identity and morality, are often eroded by foreign cultures 

that enter without any filter (Zuhri, 2024). Research shows that the dominance of digital 

technology in students' lives has created serious challenges for character formation. Excessive 

exposure to social media reduces empathy, weakens social communication, and shifts value 

orientation from morality to popularity. This phenomenon aligns with Miftahul Huda's findings, 

which assert that the use of technology without moral guidance can diminish the ethical 

awareness of the younger generation (Huda, 2019). These challenges arise because digital spaces 

increasingly function as primary socialization arenas for students, often replacing direct 

interpersonal interaction and weakening the role of teachers and parents as moral role models. 

In many cases, students tend to emulate online influencers whose values are driven by visibility 

and popularity rather than ethical integrity. In response to these conditions, madrasas do not 

merely restrict students’ access to technology, but strategically reposition themselves as moral 

and cultural mediators by integrating Islamic ethical values into digital literacy programs (Huda 

et al., 2024; Siregar & Sapri, 2025). This response is manifested through teacher role modeling 

in digital behavior, the incorporation of ethical reflection in technology-based learning, and the 

establishment of institutional norms that guide responsible and value-oriented digital 

engagement. In the context of madrasas, this condition demands the integration of Islamic 

ethical values into digital literacy, so that technology becomes a means of character formation, 

not a moral threat.  

Another finding shows that the crisis of role models weakens the process of 

internalizing character values in madrasas (Susanto & Syam, 2025). Meanwhile, madrasa 

teachers are required to be role models who are able to demonstrate integrity, digital ethics, and 

moral exemplarity in both the real and virtual worlds (Hajar et al., 2024). Likewise, the weak 

role of the family and society slows down the process of character formation. This strengthens 
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Lickona's view that character education is only effective if there is synergy between schools, 

families and society (Lickona, 2013). This causes the character internalization process to not 

run completely and continuously. 

Furthermore, the flow of globalization and advances in information technology have 

eroded local values and increased the spread of hoaxes and hate speech, which influence the 

character of the younger generation. According to Timberg, the freedom expanded by global 

technology actually presents a new paradox: the freer the flow of information, the greater the 

risk of information distortion, which can threaten the quality of democracy and social integrity 

(White, 2020). Therefore, globalization and advances in information technology actually 

increase the risk of misinformation that threatens the moral and social integrity of the younger 

generation. Comparatively, studies on character education in public schools such as the 

implementation of the “power of two” learning strategy in Islamic Religious Education 

(PAI)(Masturin, 2024) highlight collaborative learning and teacher–student synergy as effective 

means of character formation. In contrast, this study shows that madrasas address similar 

challenges through a broader integrative approach that combines ethical digital literacy, value-

based learning, and institutional culture. This indicates that madrasa-based character education 

in the Society 5.0 era extends pedagogical strategies into a holistic educational ecosystem. 

To address these challenges, a character education strategy must be formulated 

appropriately. Madrasahs' strategic model for addressing the challenges of character education 

in the Society 5.0 era demands a holistic and sustainable approach that considers three main 

dimensions: value foundations, competency strengthening, and environmental conditioning. 

First, in the dimension of value foundations, madrasas need to reaffirm the role of 

religious education as the basis for forming students' personalities (Ashfaq, 2021). Therefore, 

Islamic values are not only taught cognitively but also internalized in daily behavior through the 

transformation of religious teachings into social ethics that shape harmonious, honest, and 

responsible social character. Furthermore, preserving local wisdom is a crucial element in 

strengthening morality in the digital age (Asror et al., 2024). So that students have a strong 

cultural identity and are able to appreciate the nation's noble values amidst the currents of 

globalization. Second, strengthening competencies is an adaptive strategy to meet the demands 

of the digital era (Mukherjee, 2023). Madrasas must instill a culture of literacy, not only reading 

and writing, but also digital, data, and moral literacy to equip students with critical, creative, and 

ethical thinking skills in utilizing technology. Character values also need to be integrated into 

every subject so that character education is not a partial phenomenon but rather an integral part 

of the entire learning process. Third, environmental conditioning plays a crucial role in creating 

an educational ecosystem that supports character development (Apanasyuk et al., 2019). 

Madrasas need to foster a peaceful, inclusive, and respectful school climate, so students feel safe 

and able to thrive. An interactive and humanistic approach to learning will strengthen the 

emotional bond between teachers and students. Furthermore, synergy between the madrasa, 

families, and the community is key to the success of sustainable character education. 

By integrating these three dimensions, the madrasah strategy model in the Society 5.0 

era not only focuses on intellectual and technological intelligence, but also fosters moral, 

emotional, and spiritual intelligence that is capable of producing a generation with superior 

character, religious, and ready to become ethical agents of social change amidst the development 
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of the times. From a theoretical perspective, these findings expand the understanding of Islamic 

character education in the digital age by positioning character formation not merely as a moral 

transmission process, but as a dynamic integration of values, competencies, and educational 

environments that respond to technological change. This study contributes to the discourse on 

Islamic education by offering a conceptual shift from traditional value-centered approaches 

toward an adaptive character education framework that aligns religious ethics with digital 

literacy within the Society 5.0 context. 

 

CONCLUSION  

This study found that the integration of Islamic values with digital literacy at Madrasah 

Qudsiyyah Kudus had a greater impact than expected in strengthening character education in 

the era of Society 5.0. This finding challenges the long-held assumption that digital 

transformation has the potential to weaken the moral and religious foundations of faith-based 

educational institutions. Instead, the results show that madrasas are able to progressively adapt 

to technological developments without losing their moral and humanitarian identity. Character 

education not only shapes intellectual abilities but also fosters emotional intelligence, digital 

ethics, and moral integrity in students, thus opening up new discussion about the relevance of 

Islamic educational institutions in facing the integration of the physical and digital worlds. 

Theoretically, this study reinforces previous findings regarding the importance of 

values-based character education, while also challenging the normative-doctrinal approach that 

tends to separate moral, spiritual, and digital competency aspects. This study introduces a 

holistic and integrative model of character education, in which religious values, local wisdom, 

and digital ethics are operationalized simultaneously within a dynamic educational ecosystem. 

This contribution enriches the body of knowledge on Islamic education and character education 

by demonstrating that madrasahs can function as humanistic and adaptive learning spaces, while 

supporting the SDG 4 agenda, particularly target 4.7, by strengthening ethical digital citizenship, 

social responsibility, and value sustainability. 

However, this study has several limitations. The study was conducted at a single 

institution with a specific social and cultural context at the MI, MTs, and MA levels, so the 

findings cannot be generalized to all madrasahs in Indonesia. Data variation based on other 

factors such as gender, age, and social background of students is also limited. Therefore, further 

research with a broader sample size, a cross-regional comparative approach, and the 

development of character education models based on technology and local wisdom are essential 

to gain a more comprehensive and sustainable understanding of character education in the 

Society 5.0 era. 

 

ACKNOWLEDGMENT 

The authors are grateful to the Indonesian Bangkit Scholarship Program, the Ministry of 

Religion of the Republic of Indonesia and the LPDP of the Ministry of Finance of the Republic 

of Indonesia, which has provided scholarships for the doctoral program in Islamic Studies at 

UIN Walisongo, Semarang. 

 

 



Achmad Zuhri et al 

181 | Nazhruna: Vol. 9 Issue 1, 2026 
 

REFERENCES  

Achjar, K. A. H., Rusliyadi, M., Zaenurrosyid, A., Rumata, N. A., Nirwana, I., & Abadi, A. 
(2023). Metode penelitian kualitatif: Panduan praktis untuk analisis data kualitatif dan studi kasus. 
PT. Sonpedia Publishing Indonesia. 

Adiyono, A., Patimah, L., Malik, A., & Abdurrohim, A. (2025). Teacher Creativity and Students’ 
Comprehension of Religious Values: Evidence from Inclusive Education. At-Tadzkir: 
Islamic Education Journal, 4(2), 194–208. https://doi.org/10.59373/attadzkir.v4i2.215 

Alnashr, M. S., & Hakim, Muh. L. (2024). Aktualisasi Nilai-Nilai Moderasi Beragama dalam 
Buku Pelajaran Al-Qur’an Hadis Madrasah Ibtidaiyah. Islamic Review: Jurnal Riset Dan 
Kajian Keislaman, 13(1), 65–82. https://doi.org/10.35878/islamicreview.v13i1.1106 

Alnashr, M. S., Zainuddin, & Hakim, M. A. (2022). Internalisasi Nilai-Nilai Pendidikan Islam 
melalui Pembiasaan dan Budaya Madrasah. Islamic Review: Jurnal Riset Dan Kajian 
Keislaman, 11(2), 155–166. https://doi.org/10.35878/islamicreview.v11.i2.504 

Apanasyuk, L. A., Lisitzina, T. B., Zakirova, C. S., Baranova, N. V, Nizamutdinova, G. F., 
Torkunova, J. V, Kurdyumov, V. I., & Buslaev, S. I. (2019). Factors and conditions of 
student environmental culture forming in the system of ecological education. Ekoloji 
Dergisi, (107). 

Aprilianto, D., Aslamiyah, S. S., Zahidi, S., Crisnasari, N. A., & Febbrianti, T. (2025). Religious 
Moderation as a Counter-Narrative of Intolerance in Schools and Universities. Tafkir: 
Interdisciplinary Journal of Islamic Education, 6(1), 188–212. 
https://doi.org/10.31538/tijie.v6i1.1361 

Arifianto, Y. A. (2023). Dekadensi Moral dalam 2 Timotius 3: 1-7: Reflektif Spritualitas Manusia 
di Era disrupsi. Jurnal Missio Cristo, 6(1), 63–80. 

Arifin, M. Z., & Ghofur, A. (2022). Pendidikan Karakter Dalam Pemikiran K.H Hasyim 

Asy’Ari. Tarbawi : Jurnal Pemikiran Dan Pendidikan Islam, 2(2), 111–129. 
https://doi.org/10.51476/tarbawi.v5i2.400 

Ashfaq, M. S. (2021). An analysis of institutional role in developing character strength and 
religiosity among students of university and madrassa system. Pakistan Journal of 
Educational Research, 4(4). 

Aslihah, A., & Wasehudin, W. (2023). Gratitude as the foundation of islamic educational values 
(study of the qur’an surat al-fatihah). Attaqwa: Jurnal Ilmu Pendidikan Islam, 19(2), 237–
248. https://doi.org/10.54069/attaqwa.v19i2.559 

Asror, M., Zainiyati, H. S., & Suryani, S. (2024). The" Gusjigang" Model for Strengthening Local 
Wisdom-Based Character Education in Digital Era. Journal of Education and Learning 
(EduLearn), 18(4), 1125–1133. 

Astra, N. P. B., Hafid, E., & Suban, A. (2024). Scout Extracurricular Curriculum Management 
in Improving Student Discipline in Madrasah. Munaddhomah: Jurnal Manajemen Pendidikan 
Islam, 5(2), 161–172. https://doi.org/10.31538/munaddhomah.v5i2.810 

Azizah, N., Diniarti, G., Umar, V., & Suharmini, T. (2024). The Role of Parents in 
Implementing the Post-School Transition. Jurnal Ilmiah Peuradeun, 12(1), 183–202. 
https://doi.org/10.26811/peuradeun.v12i1.961 

Azka, M. E., Syahriani, F., Hamam, M. A. A. H., Syahnur, L., & Mulyani, F. F. (2025). 
Revitalization of character education to overcome moral crisis among Islamic boarding 
school students in digital era. Journal of Educational Management and Strategy, 4(1), 15–28. 

Barokah, F., & Sari, Z. (2024). Peluang Dan Tantangan Pendidikan Karakter Di Era Digital. 
AL-MUADDIB: Jurnal Kajian Ilmu Kependidikan, 6(3), 721–737. 

Dewi, P. M., & SH, M. H. (2025). Metode Penelitian Kualitatif BAB. Metode Penelitian Kualitatif, 
101. 



How Madrasahs Build Students’ Character in Indonesia's Society 5.0 Era: Emerging Challenges 

182 | Nazhruna: Vol. 9 Issue 1, 2026 

Faizah, N. A., Thohir, M., Salem, S., & Mardhiyah. (2025). Optimizing Digital Archive 
Management to Improve the Quality of Integrated Public Services. Kharisma: Jurnal 
Administrasi Dan Manajemen Pendidikan, 4(1), 31–43. 
https://doi.org/10.59373/kharisma.v4i1.64 

Farhanillah, N., Inayah, E. W. R., & Basir, A. (2025). Integrating Pesantren Educational Values 
In Formal Schooling: A Case Study At Tazkia Insani Integrated Islamic Elementary 
School, Majalengka. Fikroh: Jurnal Pemikiran Dan Pendidikan Islam, 18(1), 167–180. 
https://doi.org/10.37812/fikroh.v18i1.1994 

Faris, S. (2024). Sunnah as a Bridge between Theological and Practical Dimensions. Dirasah 
International Journal of Islamic Studies, 2(2), 120–135. 
https://doi.org/10.59373/drs.v2i2.31 

Fatah, M., Khoiruddin, M. A., & Fakhruddin, F. M. (2025). Pesantren-Based Character 
Education: The Dzuriyah Strategy in Shaping the Character of Santri Ndalem. 
Interdisciplinary Journal of Social Sciences, 2(2), 65–75. 
https://doi.org/10.59373/ijoss.v2i2.191 

Febrianti, E. F., Arifudin, M., & al-Islam, M. (2025). Fostering Religious Character Through 
Safari Istighotsah: Insights from Islamic Education Practice in Indonesia. Interdisciplinary 
Journal of Social Sciences, 2(1), 23–34. https://doi.org/10.59373/ijoss.v2i1.135 

Gomer, F. P. (2024). Analisis Teologis Upaya Majelis Gereja dalam Mengatasi Degradasi Moral Pemuda 
di Gereja Toraja Jemaat Pniel Sopu Klasis Sigi Lore. Institut Agama Kristen Negeri (IAKN) 
Toraja. 

Greene, J. D., Nystrom, L. E., Engell, A. D., Darley, J. M., & Cohen, J. D. (2004). The Neural 
Bases of Cognitive Conflict and Control in Moral Judgment. Neuron, 44(2), 389–400. 
https://doi.org/10.1016/j.neuron.2004.09.027 

Hadiyanto, A., Hanafi, Y., Barnannsyah, R. M., Samitri, C., & Ulfah, S. M. (2022). Moderation 
Patterns of Pesantren in Indonesia: A Study on the Perceptions and Responses of Kyai, 
Teachers and Santri. Hayula: Indonesian Journal of Multidisciplinary Islamic Studies, 6(1), 81–
100. https://doi.org/10.21009/hayula.006.01.05 

Hajar, I., Syabuddin, S., Mahmud, S., & Furqan, M. (2024). Exemplary Model of Teachers in 
Fostering Student Morals in Aceh Utara District, Indonesia. International Journal of Social 
Learning (IJSL), 5(1), 1–18. 

Hakim, M. N., Solihah, K. Z., Ismail, F., Salim, A., & Prasetiyo, N. T. (2024). Optimizing the 
Merdeka Curriculum for Developing the Pancasila Student Profile through Project-
Based Learning. Munaddhomah: Jurnal Manajemen Pendidikan Islam, 5(4), 395–408. 
https://doi.org/10.31538/munaddhomah.v5i4.1396 

Hartiwisidi, N., Damayanti, E., Musdalifah, M., Rahman, U., SUarga, S., & U., M. S. (2022). 
Penguatan pendidikan karakter berbasis kearifan lokal Mandar Metabe’ dan Mepuang. 
Jurnal Pendidikan Karakter, VIII(2), 150–162. 
https://doi.org/10.21831/jpka.v13i2.48473 

Huda, M. (2019). Empowering application strategy in the technology adoption: Insights from 
professional and ethical engagement. Journal of Science and Technology Policy Management, 
10(1), 172–192. 

Huda, M., Arif, M., Rahim, M. M. A., & Anshari, M. (2024). Islamic Religious Education 
Learning Media in the Technology Era: A Systematic Literature Review. At-Tadzkir: 
Islamic Education Journal, 3(2), 83–103. https://doi.org/10.59373/attadzkir.v3i2.62 

Humaidy, M. A. A., Afifullah, A., Harisah, H., Acim, S. A., & Ariwidodo, E. (2025). Pesantren 
and Politics: Fostering Civil Society-Oriented Political Consciousness in a Muslim 
Society. Ulumuna, 29(1), 339–364. https://doi.org/10.20414/ujis.v29i1.976 



Achmad Zuhri et al 

183 | Nazhruna: Vol. 9 Issue 1, 2026 
 

Husnaeni, & Burga, M. A. (2024). Supervisors’ role quality and its effect on the students’ ability 
in compiling reports. Cakrawala Pendidikan, 43(1), 127–139. 
https://doi.org/10.21831/cp.v43i1.41760 

Insani, N. H., Suwarna, & Triyono, S. (2024). Effect of Multimodal Literacy on Reading Ability 
of Indonesian Javanese Learners. Issues in Language Studies, 13(2), 17–33. 
https://doi.org/10.33736/ils.6472.2024 

Jaedun, A., Raharjo, N., Hastuningsih, A. D., Sutarto, Pratama, G. N. I. P., & Masek, A. B. 
(2024). International comparison of vocational pre-service teachers’ character education 
in Indonesia and Malaysia. Cakrawala Pendidikan, 43(3), 670–682. 
https://doi.org/10.21831/cp.v43i3.71345 

Jaelani, A., & Asvio, N. (2019). Evaluasi program pendidikan karakter di sekolah dasar. Prosiding 
Seminar Nasional Program Pascasarjana Universitas PGRI Palembang. 

Juwaini, J., Rijal, S., Ahmad, A. B. @, Desky, H., Tamtowi, M., Mawardi, M., & Safira, C. S. 
(2025). Ibn Miskawaih’s Ethical Philosophy and Its Relevance to Moral Education in 
Indonesian Secondary Schools. Jurnal Ilmiah Peuradeun, 13(1), 695–720. 
https://doi.org/10.26811/peuradeun.v13i1.1648 

Kaliongga, A., Iriani, A., & Mawardi, M. (2023). Reintegrasi dan kontekstualisasi kearifan lokal 
Sintuwu Maroso: Upaya menjawab tantangan pendidikan di era revolusi industri 4.0 
menuju society 5.0. Scholaria: Jurnal Pendidikan Dan Kebudayaan, 13(2), 117–127. 

Khairi, A., Kohar, S., Widodo, H. K., Ghufron, M. A., Kamalludin, I., Prasetya, D., Prabowo, 
D. S., Setiawan, S., Syukron, A. A., & Anggraeni, D. (2022). Teknologi pembelajaran: Konsep 
dan pengembangannya di era society 5.0. Penerbit Nem. 

Kuncorowati, P. W., Handayani, I. G. A. K. R., & Subekti, R. (2025). A learning model for law 
enforcement based on the justice value of Pancasila for equitable spatial planning. 
Cakrawala Pendidikan, 44(1), 125–134. https://doi.org/10.21831/cp.v44i1.75957 

Kusumastuti, E., Alviro, M. R., Suryahadi, F. Z., Faza, M. S., Anas, A. A. C., Zaini, A. N., & 
Hibatullah, A. J. (2024). Peran pendidikan agama Islam dalam penggunaan media sosial 
pada era Society 5.0 untuk memperkuat moderasi beragama. Jurnal Pendidikan Islam, 1(3), 
10. 

La ode Onde, M., Aswat, H., & Sari, E. R. (2020). Integrasi penguatan pendidikan karakter 
(PPK) era 4.0 pada pembelajaran berbasis tematik integratif di sekolah dasar. Jurnal 
Basicedu, 4(2), 268–279. 

Lapasere, S., Julianti, N., Herlina, H., Rizal, R., & Guci, A. A. J. (2025). Pembelajaran Tanggap 
Budaya (Culturally Responsive Teaching) di Kelas IV Sekolah Dasar. Attadrib: Jurnal 
Pendidikan Guru Madrasah Ibtidaiyah, 8(1), 98–112. 
https://doi.org/10.54069/attadrib.v8i1.859 

Lickona, T. (2013). EDUCATING FOR CHARACTER; Mendidik Untuk Membentuk Karakter 
(A. Wahyudin, Ed.; II). Bumi Aksara. 

Madkan, M., Mumtahana, L., & Ardianto, A. (2025). Implementation of Democratic Values in 
Islamic Education Learning: Perspectives and Approaches to Improve the Quality of 
Education. Adiluhung: Journal of Islamic Values and Civilization, 1(1), 1–15. 
https://doi.org/10.59373/adiluhung.v2i1.107 

Maiyanti, A. A., Huda, S., Anggraini, A., Laili, U. F., Muniroh, L., & Umam, R. (2025). 
Transformation of Physics Learning: Integrating Virtual Laboratories to Improve 
Students’ Scientific Literacy Skills. Online Learning In Educational Research (OLER), 5(1), 
155–172. https://doi.org/10.58524/oler.v5i1.661 

Ma’rifataini, L. (2015). Model Penanaman Nilai-Nilai Karakter Siswa Smaberbasis Pendidikan 
Agama. EDUKASI: Jurnal Penelitian Pendidikan Agama Dan Keagamaan, 13(1), 80–95. 
https://doi.org/10.32729/edukasi.v13i1.235 



How Madrasahs Build Students’ Character in Indonesia's Society 5.0 Era: Emerging Challenges 

184 | Nazhruna: Vol. 9 Issue 1, 2026 

Masturin, M. (2024). The Power of Two Learning Strategy in Islamic Religious Education 
Material Shaping Character Student. Nazhruna: Jurnal Pendidikan Islam, 7(2 SE-Articles). 
https://doi.org/10.31538/nzh.v7i2.4678 

Miftahuddin, Aman, & Yuliantri, R. D. A. (2024). Islamic character education model: An in-
depth analysis for Islamic boarding school. Cakrawala Pendidikan, 43(2), 370–380. 
https://doi.org/10.21831/cp.v43i2.66516 

Mukherjee, T. (2023). Youth Transition in the Digital Age: Balancing Digital Competency 
Demands and Preparing for the Future. In Handbook of Youth Development: Policies and 
Perspectives from India and Beyond (pp. 359–372). Springer. 

Mumtahana, L., Ahadiyah, W., & Elnakep, M. (2025). Innovating Islamic Religious Education 
through Digital Learning in the Era of Society 5.0. Interdisciplinary Journal of Social Sciences, 
2(2), 104–115. https://doi.org/10.59373/ijoss.v2i2.232 

Musdalifa, K., Lagandesa, Y. R., Lapasere, S., Hariana, K., & Rahmawati, D. (2025). 
Impelementasi Penerapan Kurikulum Merdeka pada Mata Pelajaran Seni Budaya dan 
Prakarya (SBdP) Siswa Kelas IV. Attadrib: Jurnal Pendidikan Guru Madrasah Ibtidaiyah, 
8(1), 184–194. https://doi.org/10.54069/attadrib.v8i1.860 

Mustaqim, M. (2015). Model Pendidikan Karakter Terintegrasi Pada Pembelajaran Di 
Pendidikan Dasar. Elementary, 3(1), 156–170. 
http://dx.doi.org/10.21043/elementary.v3i1.1448 

Muthahar, F. T., Suryadi, F. A., Isa, H., Fahrizi, M. R. N., Setyaningrum, W. H., Noor, S. F., 
Jasmine, C. M., Hanafi, M. F. I., Manalu, W. G., & Darwoto, D. (2025). Sosialisasi 
Bahaya Penggunaan Narkoba Sebagai Upaya Preventif Penyalahgunaan Narkoba pada 
remaja di Desa Jati Kabupaten Sragen. Jurnal Intelek Insan Cendikia, 2(2), 3556–3562. 

Nirmala, P., Suhardi, I., Kaswar, A. B., Surianto, D. F., B, M. F., Soeharto, S., & Lavicza, Z. 
(2025). Enhancing Computational Thinking Skills through Digital Literacy and Blended 
Learning: The Mediating Role of Learning Motivation. Online Learning In Educational 
Research (OLER), 5(1), 9–24. https://doi.org/10.58524/oler.v5i1.504 

Nugroho, C. A., & Nursikin, M. (2025). Budaya Literasi Sebagai Penguat Pendidikan Karakter 
Di Era Society 5.0. Al Iman: Jurnal Keislaman Dan Kemasyarakatan, 9(1), 1–28. 

Nurhayati, N., Apriyanto, A., Ahsan, J., & Hidayah, N. (2024). Metodologi Penelitian Kualitatif: Teori 
dan Praktik. PT. Sonpedia Publishing Indonesia. 

Paesano, A., & Risso, M. (2024). A Synergy of Spirituality and Technologies Toward a Society 
5.0. In Place Based Approaches to Sustainability Volume II: Business, Economic, and Social Models 
(pp. 143–175). Springer. 

Perdana, N. S. (2018). Implementasi peranan ekosistem pendidikan dalam penguatan 
pendidikan karakter peserta didik. Refleksi Edukatika: Jurnal Ilmiah Kependidikan, 8(2). 

Permadi, B. A., Sain, Z. H., Thelma, C. C., & Alai, A. (2025). Development of Comic-based 
Akidah Akhlak Teaching Materials on Praiseworthy Morals in Madrasah Ibtidaiyah. 
Attadrib: Jurnal Pendidikan Guru Madrasah Ibtidaiyah, 8(2), 384–396. 
https://doi.org/10.54069/attadrib.v8i2.868 

Qomaruddin, Q., & Sa’diyah, H. (2024). Kajian teoritis tentang teknik analisis data dalam 
penelitian kualitatif: Perspektif Spradley, Miles dan Huberman. Journal of Management, 
Accounting, and Administration, 1(2), 77–84. 

Rachmawaty, W., & Bahiroh, S. (2025). Pengaruh Parenting Skill Terhadap Keterampilan 
Interaksi Sosial dan Emosional Anak di Sekolah Dasar. Attadrib: Jurnal Pendidikan Guru 
Madrasah Ibtidaiyah, 8(1), 87–97. https://doi.org/10.54069/attadrib.v8i1.869 

Rakhmat, A. (2023). Religion and Reason in Contemporary Islamic Ethics: A Comparative 
Study of Syed Muhammad Naquib al-Attas and Taha Abderrahmane Thought. Journal 
of Islamic Thought and Civilization, 13(2), 134–151. https://doi.org/10.32350/jitc.132.09 



Achmad Zuhri et al 

185 | Nazhruna: Vol. 9 Issue 1, 2026 
 

Rohman, M. M. (2023). Strategi Baru dalam Meningkatkan Kualitas Pendidikan Pesantren di 
Era Soceity 5.0. BIDAYAH: STUDI ILMU-ILMU KEISLAMAN, 258–270. 

Rz. Ricky Satria Wiranata. (2019). Konsep Pendidikan Karakter KH Ahmad Dahlan Dalam 
Perspektif Tokoh Muhammadiyah. SALIHA: Jurnal Pendidikan & Agama Islam, 2(1), 
101–146. https://doi.org/10.54396/saliha.v2i1.22 

Salamah, N., Mujiono, & Muslihun. (2025). Curriculum Management to Shape Students’ 
Competence in Knowledge, Religious Values, and Morals. Journal of Education and 
Learning Innovation, 2(1), 1–15. https://doi.org/10.59373/jelin.v2i1.90 

Sari, T. I., Beru, R. B., & Setiawan, D. (2023). Tantangan Guru Dalam Meningkatkan Nilai 
Moral Siswa Generasi Z: Studi Kasus Bullying Di Sekolah Dasar. Indonesian Journal of 
Learning and Educational Studies, 1(2), 121–132. 

Shofiyuddin, A., Choiri, M., Setiawan, F., Utsman, A. F., & Azmi, A. R. (2025). Enhancing 
Distance Learning through Immersive Technologies: Integration of Augmented and 
Virtual Reality in Higher Education. Journal of Islamic Education Research, 6(2), 244–259. 
https://doi.org/10.35719/jier.v6i2.481 

Sholihan, S., & Muawanah, A. (2024). Konsep Pendidikan Karakter Berbasis Masyarakat dalam 
Perspektif Hadis Nabi. Jurnal Pendidikan Dan Pembelajaran Indonesia (JPPI), 4(1), 305–316. 

Siregar, N. H., & Sapri, S. (2025). Pengembangan Media Pembelajaran E-Bookstory Berbasis 
Powerpoint Untuk Meningkatkan Literasi Dasar Siswa Pada Materi Dongeng: 
Development of Powerpoint-Based E-Bookstory Learning Media to Improve Students’ 
Basic Literacy on Fairy Tale Material. Attadrib: Jurnal Pendidikan Guru Madrasah Ibtidaiyah, 
8(1), 59–70. https://doi.org/10.54069/attadrib.v8i1.850 

Sopian, A., Abdurahman, M., Mad ’Ali, Tantowi, Y. A., Aeni, A. N., & Maulani, H. (2025). 
Arabic Language Learning in a Multicultural Context at Pesantren. Jurnal Pendidikan 
Islam, 11(1), 77–89. https://doi.org/10.15575/jpi.v11i1.44104 

Suraijiah, S., Rusdiah, R., & Surawardi, S. (2025). Implementation of Environmental Education 
in the Concept of Ecotawhid and Ecotheology in Students. Kharisma: Jurnal Administrasi 
Dan Manajemen Pendidikan, 4(2), 232–245. https://doi.org/10.59373/kharisma.v4i2.113 

Susanto, H., & Syam, A. R. (2025). Internalization of Islamic Leadership Character Values in 
State Islamic Senior High School Students (MAN) through Madrasah Intra-Student 
Organizations. JIE (Journal of Islamic Education), 10(1), 410–429. 

Syafrizal, A. P., Pratama, D. Y., Hasna, N., & Sikki, N. (2024). Peranan manajemen sumber daya 
manusia dalam menghadapi tantangan dunia pendidikan di era Society 5.0 pada Pondok 
Pesantren Siti Fatimah Kota Cirebon. Jurnal Manajemen Sistem Informasi, 2(1), 1–6. 

Syaifulloh, R. (2024). The Role Of Interpersonal Communication Of Parents In Building 
Religious Character In The Technological Era. Communicator: Journal of Communication, 
1(2), 12–21. https://doi.org/10.59373/comm.v1i2.65 

Tresnawati, A., Darmawan, A., & Surachman, A. (2023). Peran penting literasi digital dalam 
memerangi hoaks dan ujaran kebencian di media sosial sebagai tantangan komunikasi 
di masyarakat digital. OMNICOM: Jurnal Ilmu Komunikasi, 9(2). 

Triyono, S., Sahayu, W., & Yuliana, F. (2025). Politeness and impoliteness by teachers and 
students in technology-assisted teaching and learning process. Indonesian Journal of 
Applied Linguistics, 15(2), 320–331. https://doi.org/10.17509/azngyy22 

Vos, P. H. (2018). Learning from exemplars: Emulation, character formation and the 
complexities of ordinary life. Journal of Beliefs & Values, 39(1), 17–28. 

Wahono, M., Budimansyah, D., Malihah, E., & Fitriasari, S. (2023). The Role of Social Capital 
of Islamic Students (Santri) in Facing the Impacts of Globalization: A Case Study at 
Buntet Islamic Boarding School. Society, 11(2), 377–397. 



How Madrasahs Build Students’ Character in Indonesia's Society 5.0 Era: Emerging Challenges 

186 | Nazhruna: Vol. 9 Issue 1, 2026 

White, C. S. (2020). Wielding Social Media in the Cyber-Arena: Globalism, Nationalism, and 
Civic Education. Research in Social Sciences and Technology, 5(1), 1–22. 

Wiliyanti, V. (2023). Peran Masyarakat Dalam Pendidikan Karakter. Pendidikan Karakter, 61(5), 
2. 

Zuhri, A. (2024). Pendidikan Agama Islam dalam Era Globalisasi: Menyeimbangkan Tradisi dan 
Modernitas. Tarbawi: Jurnal Pendidikan Islam, 21(2). 

Zuhri, A., Mas’ud, A., & Syukur, F. (2025). Strengthening Religious Character In Madrasah: 
Integrating Pesantren Values As An Educational Strategy. Al-Tarbawi Al-Haditsah: Jurnal 
Pendidikan Islam, 10(1), 71. https://doi.org/10.24235/tarbawi.v10i1.19819 

 
 
 

 


