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Abstract

Indonesia’s education system is undergoing a significant transformation with the
introduction of a new curriculum. This shift presents unique challenges for Islamic schools
(madrasabs), where school leaders must reconcile national education goals with religious
principles, all while navigating systemic constraints and limited resources. This study uses
Bourdieu’s theoretical framework to examine how Heads of Curriculum (HoCs) respond
to these challenges through their leadership strategies. Employing a qualitative
phenomenological approach, the study investigates the lived experiences of six HoCs from
different madrasahs through semi-structured interviews. Thematic analysis, grounded in
Bourdieu’s concepts of habitus, field, and capital, reveals how internal dispositions and
systemic influences shape leadership behaviour. The findings show that the HoCs
developed adaptive strategies that reflect key themes: leadership and adaptability,
resourcefulness and social capital, balancing Islamic values with reform objectives, and
navigating policy disparities. These strategies highlight how habitus, shaped by cultural,
professional, and systemic experiences, guides leadership practices that balance tradition
with modern reform. Ultimately, the study offers valuable empirical insights into
curriculum reform in Islamic education and extends Bourdieu’s framework by integrating
cultural and religious contexts, showing how school leaders convert structural limitations
into opportunities for institutional growth.

Keywords: Bourdiew’s Habitus, Curriculum Reform, Islamic Schools (wadrasabs), Leadership

Strategies.

Abstrak

Sistem pendidikan Indonesia sedang mengalami transformasi besar melalui penerapan kurikunlum baru.
Perubabhan ini menimbulkan tantangan tersendiri bagi sekolab-sekolah Isiam (madrasah), di mana para
pemimpin sekolah  harus menyeimbangkan antara tujnan pendidikan nasional dan prinsip-prinsip
keagamaan, sembari menghadapi keterbatasan sistemik dan sumber daya. Studi ini menggunakan
kerangka teori Bourdien untuk menganalisis bagaimana para Wakil Kepala Bidang Kurikulum (HoC)
merespons tantangan tersebut melalui strategi kepemimpinan mereka. Dengan pendekatan fenomenologis
kualitatif, penelitian ini menggali pengalaman hidup enam HoC dari madrasab yang berbeda melalui
wawancara semi-terstruftnr. Analisis tematik yang didasarkan pada konsep habitus, field, dan capital
dari Bourdien mengungkap bagaimana disposisi internal dan pengarnh sistemif membentuk perilakn
kepemimpinan. Temuan menunjukkan bahwa para HoC  mengembangkan strategi adaptif yang
mencerminkan tema-tema utama: kepemimpinan dan adaptabilitas, kecakapan serta modal sosial,
penyeimbangan  nilai-nilai Islam dengan tujuan reformasi, dan penyesnaian terbadap ketimpangan
kebijakan. Strategi-strategi ini menyoroti bagaimana habitus, yang dibentuk oleh pengalaman budaya,
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profesional, dan sistemik, mengarabkan praktik kepemimpinan yang mampn menjembatani tradisi
dengan pembarnan modern. Pada akhirnya, studi ini memberikan wawasan empiris yang berharga
mengenai reformasi Rurikulum dalam pendidikan Islam, sekaligns memperluas kerangka Bourdien
dengan mengintegrasikan konteks budaya dan keagamaan, serta menunjukkan bagaimana peminmpin
sekolah mengubab keterbatasan struktural menjadi peluang pertumbuhan kelembagaan.

Kata Kunci: Habitus, Reformasi Kurikulum, Sekolah Islam (madrasab), Strategi Kepemimpinan

INTRODUCTION

This study explores how Heads of Curriculum (HoCs) in Indonesian Islamic schools respond to
recent education reforms by using the theoretical lens of Pierre Bourdieu. It applies three central
ideas from Bourdieu’s sociological framework of habitus, capital, and field to understand the
leadership behaviours and decision-making processes of HoCs. Huabitus refers to the ingrained
dispositions, actions, and perceptions that are shaped by an individual’s cultural background, religious
beliefs, and professional experiences (Bourdieu, 1990; Swartz, 2012). Capital includes resources
such as knowledge, relationships, status, and financial support that HoCs can use to support
curriculum change (Bourdieu, 1986). The field represents the broader environment in which
HoCs work, shaped by government policy, Islamic traditions, and the conditions of local schools
(Bourdieu, 1998b). This framework allows this study to investigate how HoCs manage the
demands of a national curriculum reform while staying true to Islamic educational values.

Indonesia’s education system is currently undergoing major changes to respond to
globalization, technological advancements, and social challenges. A key part of this reform is the
Kurikulum Merdeka (KM), also called the Independent Curriculum or Curriculum of Freedom.
KM was designed in response to the COVID-19 pandemic and encourages more flexible,
student-centered, and competency-based learning (Kemdikbudristek, 2023). The curriculum aims
to develop 21st-century skills such as critical thinking, creativity, and independence, shifting away
from rote memorization and standardized tests (Azizah, 2023; Langoday, 2024; Reza, 2023). This
represents a significant transformation in how education is delivered and understood in
Indonesia.

Despite these ambitions, many problems remain, especially regarding how the curriculum
is applied in schools. According to the 2022 PISA (Programme for International Student
Assessment), Indonesia ranked 74th out of 79 countries in literacy and science (OECD, 2022),
highlighting a large gap between policy and practice. Additional studies confirm that teachers
face many difficulties when applying KM in classrooms, such as limited resources, lack of
training, and confusion about its goals (Jasiah et al., 2024; Masbukhin, 2023). These problems are
especially serious in Islamic schools (wadrasahs), which serve a large portion of Indonesia’s 87%
Muslim population (BPS-Statistics Indonesia, 2023). For KM to succeed and contribute to
national equity, it must be meaningfully integrated into the madrasah system. Without proper
adaptation, students in madrasahs may miss out on key competencies that are vital for
participation in global society, all while trying to preserve their religious commitments.

Madrasahs occupy a unique position where they must balance national educational
standards with Islamic values (Amalia et al., 2024; Legistia, 2019; Warapsari et al., 2023). Their
role is to develop students who are both religiously grounded and prepared to face modern
challenges (Abdullah, 2017; Nadiva, 2023). The introduction of KM brings both opportunities
and challenges to these schools, particularly because implementing competency-based education
means integrating secular reform ideas with deep-rooted cultural and spiritual norms. This
balancing act places a special responsibility on school leaders, especially HoCs, who must lead
change while managing resource limitations, teacher readiness, and community expectations
(Pamuji & Mawardi, 2023; Qomaruzzaman, 2018; Utami & Suswanto, 2022)

In this context, Bourdieus idea of habitus is essential for understanding how HoCs
approach reform. Their personal and professional background, including religious studies, teaching
expetience, and social roles, shapes how they interpret reform, where they focus their energy, and

364 | Nazhruna: Vol. 8 Issue 2, 2025



Habitus and Change: Phenomenological Insights into Curriculum Adaptation in Indonesian Islamic Schools

whether they support or resist change (Bourdieu, 1990; Bourdieu, 1998; Swartz, 2012). For
instance, some HoCs may favour collective decision-making aligned with Islamic values of
collaboration (Agbenyega & Asiam, 2023; Bagley & Hillyard, 2019; Gunter & Forrester, 2010),
while others may emphasize moral and character education as central goals (Rasyid et al., 2022;
Sobri et al., 2023). These choices reflect deeper patterns formed by the contexts in which leaders
have been shaped.

Alongside habitus, the ideas of capital and field provide further insight. In the context of
this study, economic capital involves funding and school facilities (Adeoye et al., 2024; Farid et al.,
2024); cultural capital includes Islamic knowledge and teaching skills (Rafik, 2024; Setiawan, 2024;
Yosef, 2022); social capital refers to relationships with staff, policymakers, and other stakeholders
(Sullanmaa et al., 2021); and symbolic capital covers status, recognition, and legitimacy within the
community (Shymko et al., 2023; Vu & Do, 2021). The way HoCs use these forms of capital
depends on their position in the field (Bourdieu, 1998a), shaped by government priorities, religious
expectations, and local norms.

According to the government (Kemdikbud, 2022), KM introduces innovations designed to
improve learning through flexibility and student-centered methods. While this gives madrasabs
room to adapt the curriculum to fit their values, it also presents difficulties. HoCs are expected to
implement reform while maintaining Islamic integrity, often in contexts where schools have
limited support. These challenges are most intense in rural areas and poorly funded schools,
where differences in infrastructure, access to technology, and teacher quality create serious
obstacles (Pratiwi et al., 2020; Wang et al., 2022).

Although leadership in madrasahs and education reform in Indonesia has been studied
(Ainissyifa et al., 2024; Syakur, 2024; Utami & Suswanto, 2022; Warapsari et al., 2023), few studies
focus on the habitus of HoCs, that is, how their beliefs, experiences, and values shape their
responses to curriculum reform. Much of the existing research concentrates on general
leadership roles (Buchori et al., 2024; Juhji et al., 2025; Mulyadi & Sobri, 2024; Solichah, 2024;
Sugeng et al,, 2024; Wahib, 2024) or bureaucratic constraints (Fathurrochman et al, 2021;
Mahftud, 2019) but gives little attention to the deeper motivations and dispositions of curriculum
leaders within Islamic settings. Applying Bourdieu’s framework helps to fill this gap by revealing
how HoCs operate at the intersection of leadership, religious identity, and educational change.

In Indonesian schools, HoCs have a clear and specialized role. They are responsible for
leading all curriculum matters and often represent the principal in this area. Their position is
crucial to translating national reforms into school practices. This study, therefore, aims to explore
how habitus and field interact to shape the HoCs’ experiences with KM. In that regard, this study
aims to answer the research question: How do Heads of Curriculum (HoCs) in Indonesian
Islamic schools navigate the implementation of the new curriculum (KM), and how does their
habitus shape leadership practices in balancing curriculum reform with Islamic and national
educational goals?

METHOD

The study employs a qualitative phenomenological design enriched by Bourdieu’s
sociological framework to examine the lived experiences of Heads of Curriculum (HoCs) in
Indonesian Islamic state schools (wadrasabs) as they implement the new KM curriculum.
Phenomenology facilitates an in-depth understanding of how HoCs interpret and navigate
educational reform, while Bourdieu’s constructs—~habitus, field, and capital—offer insight into the
social and structural forces shaping their decisions. This dual-framework allows researchers to
explore how individual agency, informed by professional and religious dispositions, interacts with
institutional constraints to influence leadership practices. Figure 1, the Framework of Integrated
Phenomenological-Sociological Leadership, visually synthesizes these interactions by mapping
the subjective experiences of HoCs within their broader socio-educational fields.
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Phenomenology Bourdieu's Framework

Qualitative approach focusing on lived
experieces of HoC in implementing KM

Habitus
Analyzes dispositions shaped by professional,
Subjective Experiences cultural, and religious experiences
Explore challenges, strategies, and Capital
decisions balancing Islamic principles and (economic, cultural, social, symbolic)

national goals Examines resources used by HoC to navigate
challenges
Field

(Madrasah & Curriculum Reform)
Explores structural contexts and institutional
constraints

v

Dynamic Interplay
Synthesizes agency, structural constraints, and <
resources in reform

Figure 1. The Framework of Integrated Phenomenological-Sociological Leadership (Bourdieu,
1986; Creswell & Poth, 2016)

The study was conducted across six madrasahs representing urban and rural Indonesia to
capture a wide range of demographic and institutional conditions. Six HoCs, each from a
different school, were purposively selected based on their curriculum reform experience. Their
backgrounds demonstrate a rich layering of cultural and professional influences; most are
affiliated with prominent Islamic organizations (Nahdlatul Ulama or Muhammadiyah) and have
over a decade of teaching experience. Despite lacking formal leadership training, these
individuals developed adaptive leadership approaches through mentorship and experiential
learning, Table 1 provides an overview of the participants and their demographic attributes. The
study thus examines how their embedded values—such as religious duty and community
leadership shape their approach to balancing Islamic principles with national educational
mandates.

Table 1. The participants, Heads of Curriculum (HoC)

Name (pseudonym) School/ madrasah Gender
Arum School 1 Female
Azis School 2 Male
Ella School 3 Female
Yunus School 4 Male
Iin School 5 Female
Rafiq School 6 Male

Data were collected over six months through semi-structured interviews and analysis of
institutional documents, allowing for triangulation that strengthens credibility. Thematic analysis,
informed by (Braun & Clarke, 2012) and guided by Bourdieu’s framework, was used to identify
patterns in the participants' narratives. The iterative process involved coding data in NVivo using
both inductive and deductive approaches. Key themes, such as the reconciliation of Islamic
values with reform goals and the strategic use of social capital, were analyzed through the lens of
habitus, field, and capital. Figure 2 illustrates the analytical framework that integrates thematic
analysis with Bourdieu’s sociological theory. Credibility was enhanced through member checking,
document triangulation, and reflexive journaling, all of which contributed to a nuanced and
reliable portrayal of how HoCs experience and respond to the complexities of KM
implementation.
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Immersion in the Data
Throroughly reading transcripts and documents, taking detailed notes and highlighting significant
statements.

v
Initial Coding
Systematic coding using NVivo to identify recurring patterns and themes, guided by both inductive
and deductive approaches.

v

Theme Development
Organizing codes into broader themes that encapsulate participats' experiences, challenges, and
strategies

v

Interpretation through Bourdieu's Framework
Analyzing themes through the lens of habitus, field, and capital to understand participants' actions
and decisions

A 4

Synthesis and Narrative Construction
Creating a cohesive narrative that captures the essence of participants' experiences and insights

Figure 2. Data Analysis Framework: Thematic Analysis (Braun & Clarke, 2012) informed by
Bourdieu’s concept of Habitus, Capital, and Field (Bourdieu, 1986)

FINDINGS AND DISCUSSION
Findings
Using Bourdieu’s framework of habitus, this analysis evaluates the themes emerging from the
HoCs’ comments. The concept of habitus (Bourdieu, 1990) informs their perceptions, strategies,
and actions in response to the new curriculum, KM. Bourdieu’s related concepts of field and
capital are also incorporated to examine how structural and relational dynamics influence their
leadership practices.

Table 2 below presents the NVivo coding structure generated during data analysis,
highlighting key themes and subthemes alongside the frequency of references coded from
participants’ narratives.

Table 2. NVivo Coding
Estimated
Parent Node (Theme) Child Node (Subtheme) Participants Number of
References
. » Cautious Compliance Rahiq, Azis 12
Leadership and Adaptability - - -
‘ Proactive Innovation and Pragmatic .
. Arum, Ella, Azis 10
Problem-Solving
Resourcefulness and Social External Networking Arum, Yunus 11
Capital . . )
Peer Collaboration (MGMP reliance) Tin 9
Balancing Islamic Values with | Embedding Islamic Values into P5
L . Arum, Rafiq, Ella 10
Reform Objectives Projects
Navigating Policy Disparities | Pragmatic Improvisation Yunus, Arum 8
Creative Autonomy Azis, Iin 7
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Leadership and Adaptability
The participants demonstrate how their habitus, shaped by institutional demands, cultural
norms, and systemic constraints, affects their leadership styles. Arum's remark below illustrates a
leadership approach that seeks to maintain institutional legitimacy while ensuring practical
preparedness. She stated:
This was why we chose to implement Level 2 Mandiri Bernbah and use whatever resonrces were available
Sfrom the government [MoNE]. We did not have specific training back then, and we did not feel confident
enonugh to choose Level 3. But we decided to go abead and invite a government representative to explain

RM. (Arum, School 1)

Arum’s leadership represents a balance between systemic constraints and proactive agency.
Her cautious decision to proceed with Level 2 of the curriculum rather than Level 3 reflects a
habitus shaped by structural limitations, aligning with the need to maintain institutional credibility
while avoiding overreach. Within the madrasah context, the responsibility for implementing the
curriculum is shared between the Ministry of Religious Affairs (MoRA) and the Ministry of
Education, Culture, Research, and Technology—hereafter referred to in this study as the
Ministry of National Education (MoNE). Madrasahs are required to follow the KM guidelines
issued by MoRA for religious subjects, while for general subjects (such as English, Mathematics,
Science, and Bahasa Indonesia), they should refer to the standards published by the MoNE. At
the time of the curriculum transition, Arum’s institution faced a delay in receiving detailed
technical guidance from MoRA. Consequently, to avoid stagnation, she strategically invited a
representative from MoNE to provide direct explanations on the KM implementation. Her
leadership thus demonstrates a pragmatic balancing act, mobilizing cu#ltural and social capital to
manage institutional constraints while adhering to the evolving national standards.

Corroborating Arum’s balance of caution and agency, Azis’s approach further highlights a
pragmatic habitus that emphasizes progress through gradual steps while adapting to systemic
uncertainties. He commented:

The principal’s consideration was that it is better to learn as we progress rather than keep learning without

taking action. Anyway, in KN, there are three levels: Independent 1earning, Independent Transition, and

Independent Sharing. We selected the level that best suits our current circumstances. (Azis, School 2)

Referring to the government’s website (Kemdikbud, 2022), KM implementation consists of three
levels: Level 1, Mandiri Belajar (Independent Learning): educational institutions implement some
aspects and principles of KM without replacing their current curriculum; Level 2, Mandiri Bernbah
(Independent Transformation): educational institutions adopt KM in more comprehensive ways
by adapting certain teaching tools provided by MoNE; and Level 3, Mandiri Berbagi (Independent
Sharing): at this stage, educational institutions not only fully implement KM, they also share
successful practices and experiences with other schools.

Azis’s leadership style, as evidenced by his comment, reflects a pragmatic approach to
operating within systemic constraints. His choice to "learn as we progress" instead of waiting
until they are fully ready shows how the practical realities of implementing KM have formed his
habitus. Azis navigates competing demands for action and preparation and ensures that he is
making progress without overwhelming his organization by choosing the pathway that matches
his institution's means and capabilities at that time. This flexibility demonstrates that Azis's
habitus prioritizes institutional progress rather than perfection, showing the importance of
preserving momentum even in the face of systemic uncertainties. His approach highlights a sense
of agency, one that allows for exercising adaptability within the limits of the structural options.
Azis’s focus on gradual progress through a path aligned with the resources and conditions his
school faces illustrates a more systemic approach to leadership, working to establish it with
consideration for system complexity and a focus on future continuous improvement.
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While Azis focuses on the pragmatic idea of maintaining progress amidst systemic
uncertainties, Ella emphasizes innovation. This highlights how HoCs adapt their habitus not only
to internal constraints but also to external competitive pressures to sustain institutional trust and
relevance. Ella, HoC from School 3, commented, “We need to prioritize innovation, as numerous private
madrasabs in the area present strong competition. Without improving our quality, we risk losing the community's
trust.” Ella’s leadership is associated with a babitus formed of competition, especially in regions
with a strong presence of private madrasahs. Her commitment to raising the educational
standards enables her madrasah to remain trusted and preferred from the stakeholders' point of
view. This competitive habitus reinforces Ella’s focus on innovation to distinguish her wadrasah
from others. She exhibits a responsive form of leadership by balancing the requirements of
tulfilling community expectations. Ella’s ability to navigate this competitive environment reflects
a leadership disposition attuned to the dynamic interplay of institutional reputation and external
pressures, emphasizing the proactive dimension of her habitus in sustaining madrasah’s position in
a competitive field.

While Ella focuses on innovation, Rafiq, HoC from School 6, focuses on a balanced
approach by emphasizing progress despite uncertainty. He said, “We followed the guidance of the
Regional Office despite lingering confusion. Taking the first step is better than waiting too long.” Rafiq’s
comment indicates a habitus of cautious action that balances compliance and the need for
institutional progress. Despite the confusion, Rafiq expresses dedication to meeting bureaucratic
requirements by engaging in dialogue with the stakeholders and following the guidance of the
Regional Office. This compliance aligns with the understanding of the structural demands of
madrasahs and the benefits of complying with the top-down directive to maintain institutional
credibility. Rafig’s insistence on “taking the first step” illustrates an actionable way to encounter
inertia, emphasizing gradual improvements instead of secking flawless outcomes. Such a dual
strategy reflects a habitus formed by the necessity to navigate uncertainties while ensuring the
responsiveness of his institution to the change objectives. Rafiq’s leadership reflects a pragmatic
balance between structure and agency, one in which the application of guidelines exists closely
with an orientation toward action and improvement.

Resourcefulness and Social Capital

Participants leverage informal networks, collaboration, and ingenuity to navigate resource and
guidance gaps, reflecting a babitus of self-reliance and communal problem-solving, as reflected in
Arum’s account, “We cannot rely solely on MoRA. Instead, we often learn from schools under MoNE. To
deepen our understanding, we invited a speaker from a state public high school with prior expertise in KM to
share his excperiences with us (Arum, School 7). Arum’s comment reveals a habitus of resourcefulness
that highlights her capacity to draw on external networks to undermine her institution’s
limitations. Realizing that MoRA alone was not sufficient, Arum sought help from schools under
the MoNE’s administration, as they already have more extensive experience regarding KM. To
address this gap and build capacity within her madrasah, Arum invited a speaker from a state
public high school to share knowledge through a workshop. Arum’ willingness to consult for
deeper expertise outside her institutional area reveals a habitus open to innovation and relational
capital. Her approach highlights how leaders can navigate systemic deficiencies by drawing on
broader professional networks by ensuring that their institutions remain aligned with evolving
curriculum demands while fostering a culture of learning and adaptability.

Arum’s proactive use of external expertise to address institutional gaps mirrors Yunus’s
strategy of drawing on MoNE’ advanced experience with KM to compensate for delayed
guidance from MoRA. Yunus (HoC, School 4) recounted, “When there was no technical guidance from
MoRA, we learned from MoNE. They had a head start in implementing KM, so we benefit from their
experience”” Yunus’s approach reflects a habitus rooted in practical problem-solving and
adaptability. Not having technical support from MoRA, Yunus and his colleagues searched for
knowledge and resources from MoNE, which had experience with KM. Yunus’s decision reflects
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his resourcefulness in addressing systemic limitations by leveraging cross-sectoral collaborations
to fill the gaps created by his institutional framework. Yunus's approach also shows his
willingness to be decisive by enlisting the help of external expertise to ensure that his wadrasah
keeps pace with educational reforms. Such inter-sectoral engagement exemplifies a habitus with
resilience and a proactive disposition. Yunus’s ability to seek out and adapt resources outside his
immediate institutional context is indicative of his emphasis on pragmatism and innovation. This
approach not only mitigates the limitations of delayed guidance but also fosters an openness to
collaboration across different educational domains.

Yunus’s use of external expertise parallels Iins reliance on MGMP collaboration, both
reflecting a habitus of adaptability through strategic networking. Iin (HoC, School 5) narrated,
“We rely on MGMP to align perceptions, especially for cross-subject projects. Without it, achieving agreement
amonyg teachers wonld be challenging”” lin’s leadership exemplifies a communal habitus shaped by
collaboration and collective problem-solving. Her reliance on the MGMP (Subject Teacher
Association or Working Group) to align teachers' views, especially for projects spanning multiple
subjects, underlines the role of peer networks in creating consensus and common understanding;
This approach shows her understanding of the structural realities of asking teachers to work
together on interdisciplinary projects, which can have negative consequences as teachers bring
their different viewpoints within themselves. It also underlines the community involvement in
addressing these challenges, emphasizing MGMP’s role. Her dependence on the local networks
proves to be a habitus tuned to the relational network of her institution. lin’s approach
demonstrates the power of collective agency to address challenges of resources and coordination
and reflects her ability to foster cohesion among her staff.

Balancing Islamic Values with Reform Objectives
This theme explores how participants embed Islamic values into KM while aligning with reform-
driven objectives. Their comments reflect a habitus that balances religious traditions with the
demands of a modern, standardized education system. Arum’s approach below exemplifies a
habitus deeply rooted in Islamic values while adapting to the demands of modern educational
reforms. She said:

We ensure that Islamic values are reflected in P5 projects. For example, in a project with the theme of

sustainability, we planted plants and assigned students to care for them as a practice in environmental

responsibility. We explained that protecting the environment is an integral part of Islamic teachings, as

emphasized in a hadith about the importance of preserving nature. This way, students not only learn

about sustainability but also understand that it is a form of worship. (Arum, School 1)
One of the pivotal components of KM is the Pancasila Student Profile Strengthening Project
(P5), which focuses on cultivating student character according to Pancasila (foundational
philosophy of Indonesia) values (Kemdikbudristek, 2023). Structured around principles of
project-based learning, among other things, P5 delivers on its focus on students' social
competencies and character, rather than solely on scores and grades. By incorporating Islamic
teachings into P5 projects like sustainability initiatives, Arum views environmental responsibility
as not simply a tangible skill but also as a spiritual endeavour. By quoting a badith (an eyewitness
account of a saying or action of Prophet Muhammad) to emphasize the need to sustain nature,
she promotes the synergy between Islamic values and global priorities. As a result, students are
able to perceive their activities as not only educational outcomes but also acts of worship, thus
forming a bond between their faith and their learning. This practice reflects a habitus that bridges
tradition and reform, highlighting Arum’s ability to balance the dual imperatives of religious
identity and curriculum objectives.

Arum’s focus on Islamic values in education aligns with Rafiq’s use of the concept of
Rabmatan 1.il Alamin to promote tolerance and moral growth. He said:

In the Rabmatan Lil Alamin project, we emphasize fostering tolerance and practicing Islamic values in a

practical way. One of our activities involves inviting students to participate in discussions about diversity.
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We aim for the students to understand that Islamic teachings are a blessing for all, not just for Muslims.

This approach allows us to teach tolerance directly, in alignment with the P5 frameworfk. (Rafiq, School 6)
Rabmatan 1il Alamin is an additional concept to P5, particularly implemented in wadrasah. Based
on the comments, Rafiq’s approach shows a habitus for Islamic values, placing rahmatan lil alamin
(a blessing for all creation) as one of the roots of tolerance and coexistence. Through
incorporating diversity discussions that cover topics from different religions, Rafiq exposes his
students directly to the core principles of mutual respect and understanding. This practice is
aligned with the P5 framework that focuses on character development and social harmony. Rafiq
further reinforces Islamic universality and inclusivity by integrating these conversations with a
broader framework of Islamic teachings. Such an approach underlines how Rafiq manages to
harmonize religious identity with contemporary educational reforms, combining the essence of
Islamic values with practical application. His focus on experiential learning, where learners
practice tolerance in the real world, is reflective of a habitus that responds to a need to bridge
tradition with modernity.

Rafiq’s emphasis on practical applications of Islamic values for fostering tolerance
complements Ella’s effort to align faith with curriculum goals by embedding Islamic principles
into P5 themes, as expressed in the following comment:

We ensure that every P5 theme is aligned with Islamic values to avoid any conflict with the national

curriculum. For instance, the religions-aligned theme is connected to the importance of sabar [patience],

Ikhlas [sincerity|, and tawakal [trust in God) as taught in Islam. We also involve religions education

teachers to ensure these values are comprebensively integrated into learning activities. (Ella, School 3)

Ella's approach demonstrates a habitus informed by Islamic values within a contested space of the
reform of modernity. Aligning the P5 themes with Islamic values of patience (sabar), sincerity
(tkhlas), and trust in God (tawakal), she connects religious teachings to national curriculum
objectives. This ensures that the learning experience is morally robust and spiritual, whilst
preserving the madrasah’s identity. Involving religious education teachers further ensures a
collaborative and comprehensive integration of wvalues. Ella’s efforts highlicht how Islamic
principles can guide students’ moral development while meeting reform objectives, blending
tradition with modernity in a responsive leadership style.

Navigating Policy Disparities
Participants discuss how systemic delays, conflicting directives, and uneven implementation have
forced them to improvise, adapt, and create localized solutions. Their habits reflect resilience in
navigating these structural challenges.
The book  [curriculum guidelines] was released in Augnst 2022, but only arrived in November.
Conseguently, we had to start without a clear guide. We ended up creating onr own materials, referencing
K173 while adapting them to KM concepts. When the official materials finally arrived, we found they were
not significantly different, which gave us confidence in the materials we had developed onrselves. (Arum,
School 1)
Arum’s comment reflects a habitus formed from resilience and resourcefulness, which enables her
to navigate systemic delays in a timely manner. Confronted with late-arriving official materials,
she drew on experience with the previous 2013 Curriculum (K13) to produce temporary
resources that matched KM’ principles. This forward-thinking highlights her ability to be
innovative and take initiative in the absence of institutional guidance. Arum was able to progress
with implementation without official guidelines by relating the familiar structures to new
requirements. Seeing little difference between the material she and her team developed
themselves and the official materials of KM is a huge validation for her and shows how
confident she is that her team can solve problems on their own. This illustrates a habitus of
resilience and creative problem-solving, where institutional knowledge and practical skills make
up for systemic failings. Her approach to turning delays into opportunities for self-reliance is a
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testament to her pragmatic and forward-thinking leadership style, which ensures progress even in
the face of structural inefficiencies.

Arum’s adaptability parallels Azis’s method in addressing unclear guidance to ensure
progress. Azis asserted:

P5 has its report form, but there is no standardized model yet. At first, we were quite confused, especially

since there were no examples provided by MoRA. Eventually, we sought a format from MoNE and

modified it to suit our needs. This approach was helpful, but questions remain about whether onr model

Sfully aligns with the intended standards. (Azis, School 2)

Azis 's approach reflects a habitus of creative autonomy that allows him to pair his work to search
for directives or standardized tools. At the initial stage of KM implementation, School 2 did not
receive a complete guideline of the standardized model for the P5. Later, MoRA launched
P5PPRA, the Project to Strengthen the Profile of Pancasila Students and Rabmatan Lil "Alamin.
P5PPRA is implemented in madrasabs, aiming to develop students' character by integrating
Pancasila values. The program incorporates 10 religious moderation values, including faadub
(politeness), fasamub (tolerance), fawazun (balance), and gqudwah (exemplary conduct), through
thematic projects in curricular and extracurricular activities (Direktorat KSKK Madrasah, 2022).

Amidst the unclear guidelines, instead of letting this ambiguity interrupt progress, Azis
called on resources available from MoNE and, in doing so, showed an impressive capacity to co-
opt frameworks and facilities available to him, ultimately serving as a basis for local adaptation.
His adaptation of these templates to the particular context of his wadrasah shows a practical,
innovative problem-solving mentality. This cleverness is also a testament to Azis’s awareness of
the necessity of a balance between compliance and innovation. Even though his work offered a
usable solution, his questions over alignment with expected standards reveal a thoughtful and
prudent element of his leadership. His actions reflect a habitus that values progress and self-
reliance while remaining attuned to institutional expectations. By bridging policy gaps through
external collaboration and localized adjustments, Azis ensures that his wadrasah can meet reform
demands despite systemic ambiguities.

Azis’s creative autonomy in adapting external frameworks aligns with Iin’s balanced
approach of tailoring national guidelines to local needs, both reflecting a habitus that combines
innovation with compliance to address systemic ambiguities. lin narrated, “We created our version
while still following KM guidelines. For example, for P5, we developed indicators tailored to madrasah while still
referring to the national guidelines. So, we were not entirely independent, but we also didn't just sit and wait” (Lin,
School 5). lin’s comment illustrates a leadership habitus that balances institutional compliance with
culturally grounded innovation. As she explained, her madrasah, situated in a district strongly
influenced by Nahdlatul Ulama (NU), a prominent Islamic organization, adapted the nationally
mandated P5 theme of sustainability through a localized project called Santri Menanam, in which
students cultivated medicinal herbs commonly used in pesantren (Islamic boarding school) life,
such as Aunyit (turmeric) and femulawak (Java ginger). This not only addressed environmental
responsibility but also reinforced values of z&btiar (etfort), kemandirian (self-reliance), and modest
living, aligning the project with the religious ethics. In parallel, the school launched an original
initiative titled Madrasah Berbudi (virtuous madrasabh), aimed at fostering akblakul karimah (noble
character) through weekly community service, including cleaning the school’s wusholla, (prayer
space) and engaging in reflective monthly Zahlilan sessions, a communal religious gathering held
to pray for a deceased person. While not directly outlined in the P5 modules, these activities
embodied the madrasah’s moral mission and enriched the official curriculum with spiritual and
social values rooted in local Islamic identity. Her statement— “We were not completely
independent, but we also didn’t just sit and wait”—encapsulates a leadership style that fuses
national expectations with bottom-up creativity, demonstrating how Jabitus, informed by
religious-cultural capital, can shape responsive curriculum adaptation in faith-based schooling
contexts.
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To sum up the findings section, Table 3 details the leadership strategies adopted by Heads
of Curriculum (HoCs) in response to the demands of implementing KM. Drawing on
Bourdieu’s theoretical lens, the table connects their actions with key sociocultural dispositions
and institutional constraints, highlichting how babitus and capital intersect within the field of
educational reform.

Table 3. Leadership strategies among madrasah leaders (Heads of Curriculum) in
implementing the new curriculum

and Social Caprtal

support (MGMP), and cross-
institutional collaborations (e.g., MoNE
schools) to compensate for lack of
guidance from MoRA. These leaders
initiate external support and foster

communal learming cultures.

professional relationships;
ciltural capital in identifying
relevant knowledge; babifus
marked by innovation and

self-rehance.

Theme Leadership Approaches and Bourdieusian Lens Participants
Strategies (HoCs)

Leadership and Exercising cautious complance and Habitas shaped by structural | Arum (School 1),

Adaptabihty calculated progress under uncertanty. realities; field awareness of Azis (School 2),
Leaders selectively implement KM (e.g, | mstitutional hrmitations and Rafiq (School 6,
Level 2) based on institutional expectations; fymbolic capital Ella (School 3)
readiness, using step-by-step adaptation | linked to credibility and
to manage systemic constraints. trust.

Resourcefulness Utilizing informal networks, peer Social capital through Arum (School 1),

Yunus (School 4)
Iin (School 3)

3

Balancing Islamic

Embedding Islamic principles (e.g.,

Habitus rooted in relizious-

Arum (School 1),

Values with Reform | sustainability as worship, tolerance cultural identity; sywmbokie Rafiq (Schoel 6),
Objectives through Rabmatan Lil Alanen) into KM | eapifal from upholding Ella (School 3)
components such as P5 projects. Islamic legytimacy while
Ahgmng national reform with moral- meeting reform goals.
spiritual development.
Nawigating Policy Responding to delayed matenals, Field marked by a Arum (School 1),
Disparnities unclear reporting formats, and fragmented policy context; Yunus (School 4),
inconsistent guidance by developing creative pabifus shaped by Azis (School 2), Iin
internal resources (e.g., report forms, reform ambiguity; adlfural {(School 3)
local matenals) or borrowing adaptable | and sociad capital enable local
models from MoNE, adaptation.
Discussion

This discussion section examines the strategies employed by the Heads of Curriculum
(HoC) in navigating systemic challenges, fostering institutional resilience, and aligning reforms
with religious, local and cultural circumstances. Across diverse contexts, the interplay of
leadership adaptability, resourcefulness, and social capital, as well as the integration of Islamic
values with reform objectives and navigating policy disparities, emerges as central to addressing
institutional demands.

For Arum, her strategic decision to implement a lower level of KM has shown her
pragmatic view on sustaining institutional credibility without overextending resources (Carvalho
et al., 2021). Her dependency on external expertise in improving readiness while leveraging
cultnral and social capital also underlines the need to mobilize available resources when institutional
constraints are met (Hartog & Belschak, 2012). This is a great example of how habitus is a
practical synthesis of structure and agency, here in the form of a careful balance of cautious
pragmatism and proactive initiative. In transforming constraints into opportunities, Arum
mirrors the process identified by Shal (2024) as critical for making sense of systemic demands in
transition-oriented educational contexts. Her leadership shows how adaptability can maintain
institutional momentum even amid uncertainty.
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Aziz's decision to tailor KM implementation to his institution’s capacity similarly reflects
his ability to evaluate readiness while pursuing broader reform objectives (Bilal et al., 2021; Chen-
Levi et al., 2022; Hu et al., 2018; Mubarak et al., 2021). His approach underscores the importance
of flexibility and responsiveness in leadership (Budhathoki, 2019; Kyalo et al., 2018), fostering a
supportive work environment and enabling his team to manage systemic uncertainties effectively
(Luturlean et al., 2019). Ella, by contrast, emphasizes innovation as a strategic response to
external pressures. Her proactive approach balances community expectations with institutional
reform while underscoring the symbolic value of institutional credibility as perceived by the local
community (Bourdieu & Passeron, 1990). Her leadership showcases a competitive habitus that
preserves institutional relevance and differentiates her madrasah in a competitive educational
landscape. Her capacity to sustain her institution’s standing demonstrates a nuanced leadership
approach attuned to the dynamic relationship between institutional reputation and external
pressures (Schein, 2010; Shatzer et al., 2014).

Rafiq exemplifies a similar blend of flexibility and pragmatism in his leadership. His
adherence to the directives from the Regional Office demonstrates an awareness of and
sensitivity to bureaucratic expectations (Schembera & Haack, 2023). At the same time, his focus
on “taking the first step” presents a willingness to take action that values progress over
perfection. This mix of complying and innovating allows him to meet systemic needs while
supporting institutional growth (Dar, 2021; Wang, 2024). These examples contribute to a picture
of how leaders adjust the strategies they implement to maintain progress in complex educational
environments.

Resourcefulness and collaboration become key mechanisms for addressing systemic
challenges. An example of this is the choice to invite a state public high school speaker, which is
a strategic approach leveraging external networks for information supplementation to internal
knowledge gaps (Pulford et al., 2020). It shows how the HoCs can use their professional
networks to enable alignment with the changing landscape of curriculum, which also encourages
a mindset of lifelong learning (Koskela-Huotari & Vargo, 2016; Wang, 2021). In the same vein,
Yunus® decision to seek support from MoNE also resonates with his attempts to address
systemic gaps with cross-sectoral collaborations (Gunter & Forrester, 2010; Schein, 2010). By
compensating for delays and limitations within his institutional framework, Yunus exemplifies the
value of strategic partnerships in overcoming organizational challenges (Gao & Cui, 2022; Wang,
2022).

Iin’s leadership underscores how communal Aabitus and collective problem-solving can help
mitigate institutional demands (Boje & Frederiksen, 2019). In a way, relying on the MGMP to
keep teachers' perceptions balanced allows them to cultivate a clear sense of mission among the
whole. By highlighting peer networks and shared agency, this model also engages institutional
challenges in ways that emphasize shared responsibility, not individual domination (Bagley &
Hillyard, 2019). Iin’s method highlights community-driven solutions through complexity, the
strength of collective effort and shared purpose (Patriot, 2023). Setting the scene for
collaboration, lin demonstrates the power of leadership responsive to collaborative dynamics
through the group cohesion created amongst her staff (Vihasantanen, 2015).

This trend toward educational reform is also intertwined with efforts to instil Islamic
values in education, revealing how school leaders balance the dual demands of tradition and
modernity. Arum’s integrating the lessons of Islam into P5 projects positions environmental
responsibility as a tangible skill and a spiritual responsibility (Khoiriyah et al., 2023; Romlah et al.,
2024). She underscores the relevance of preserving nature alongside global issues such as
sustainability through faith-based relevance by providing relevant hadith. Integration also
establishes a strong connection between students’ deeds, academic success, and worship
practices, creating a babitus with a blend of tradition and modernity. Arum demonstrates how
Islamic principles can enrich educational objectives, fostering moral development alongside
academic progress (Rusdi et al., 2023; Tabroni et al., 2021).
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Rafiq similarly integrates Islamic principles into his leadership, emphasizing the universal
and inclusive values of Islam, such as justice (‘@d)), compassion (rahma), and communal welfare
(maslaha), which are foundational to Islamic ethical traditions as articulated in classical texts (Al-
Ghazali, 2004; Al-Shatibi, 1997). His methodology links religious identity and educational
transformations so that students can play a constructive role in Indonesia's pluralistic society
(Setiawan, 2024). In a similar vein, Ella practices the integration of Islamic teachings in the P5
themes due to the openness towards the curriculum's institutional objectives. The approach
ensures spiritual elements are integrated across the courses and include academic achievements
(Demir & Toprak, 2023; Mulya et al., 2021). Organizing religious teachings with the objectives of
the national curriculum, Ella allows students to interact with contemporary goals but remains
anchored in faith (Alhashmi, 2019).

When leaders navigate policy disparities, they often build out expertise and adapt that to
systemic inconsistencies. The need for Arum to fulfil the delays in official materials by turning to
her experiences of working with the previous curriculum to create temporary resources (Gunter
& Forrester, 2010). Her practical skills and institutional knowledge effectively bridge systemic
gaps, fostering an adaptive culture within her wadrasah (Pak et al., 2020). Azis also displays his
method of navigating policy disparities by adapting MoNE resources for his madrasah. His
approach shows the necessity to adapt external frameworks to fit local realities and highlights
how frameworks must be integrated into local and national reforms (Biesta, 2015; Hargreaves &
Fullan, 2015). Iin’s crafting of tailored indicators for P5 projects aligns local relevance with
broader standards, reflecting her capacity to innovate within structural constraints while
maintaining institutional coherence (Namgung et al., 2020).

These school leaders have made multifaceted strategies to enhance institutional resilience
while ensuring that reforms are deeply rooted in culturally relevant contexts. Instead, they create
easily achievable goals, collaboration through external frameworks, and integration of Islamic
values and beyond to take structural constraints and turn them into growth opportunities. Their
leadership offers a guide for balancing between being institutionally relevant while also fulfilling
the educational and spiritual needs of their communities. Such insights highlight the significance
of context-sensitive, reform-oriented leadership in transitional educational contexts.

CONCLUSION

This study explored the lived experience and leadership practices of Heads of Curriculum
(HoC) among Indonesian Islamic schools concerning the challenges they face, not only in
implementing the new curriculum KM but also in maintaining the religious integrity of their
institutions. Utilizing Bourdieu’s concepts of habitus, field, and capital, it illustrates how ingrained
dispositions, informed by cultural, professional and systemic experiences, inform leadership
practices. It sought to understand how HoCs negotiate the landscape of curriculum reform,
balancing systemic pressure against the dual imperatives of national goals and Islamic values.

The findings show that they demonstrated a set of adaptive leadership practices based on
resourcefulness, collaboration, and innovation. These included external networks such as
partnering with MoNE and local collaboration initiatives that effectively addressed resource
limitations and systemic gaps. Their incorporation of Islamic values into KM demonstrates their
ability to blend established traditions with modern curricular goals through spiritual principles
for embedding in sustainability projects and offering the Rabmatan 1.il Alamin concept for the aim
of diversity. These approaches highlight the necessity for leadership that translates institutional
mission into the social and cultural ethos at large.

This study adds to the knowledge base on educational leadership by providing insights
from the ground about how HoCs navigate curriculum reform in the specific context of
Indonesian madrasabs. 1t expands on Bourdieus framework to include cultural and religious
dimensions, demonstrating how Aabitus plays out in fields that require the reconciliation between
tradition and reform. Moreover, the results underscore the importance of adaptive leadership in
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turning system conditions into opportunities to encourage the growth of the institution, ensure
its competitiveness, and maintain relevance amidst increasing educational competition.

Although this study has limitations, it contributes to the evidence base. The study's small
sample size of six HoCs restricts the generalizability of the findings. Additionally, the focus on
the perspectives of HoCs excludes insights from other key stakeholders, such as teachers,
students, and parents, whose experiences could further illuminate the complexities of curriculum
reform. Future research should have wider inclusion criteria and cover contexts of comparison
to further insights. Moreover, as educational systems leverage technology more, future research
could investigate the interplay between these innovations and the systemic versus individual
cultural factors presented here.

Ultimately, this study highlights the transformative potential of leadership that harmonizes
cultural authenticity with systemic reform. The ability of HoCs to align Islamic values with
national educational goals provides a model for leadership in contexts where tradition and
modernization must coexist. By fostering institutional resilience and ensuring alignhment with
broader social and cultural needs, these school leaders exemplify the critical role of context-
sensitive, reform-oriented leadership in navigating educational transformation.

ACKNOWLEDGMENT

The first author expresses profound gratitude to Indonesia's Ministry of Religious Affairs
(MoRA) and the Indonesia Endowment Fund for Education (LPDP) for their generous
scholarship support for her doctoral studies. This research, a part of her doctoral journey, has
also enabled the collaboration that resulted in this paper. Additionally, all authors extend their
heartfelt thanks to Universitas KH Abdul Chalim (UAC) for their unwavering support
throughout this project.

REFERENCES

Abdullah, M. A. (2017). Islamic Studies in Higher Education in Indonesia: Challenges, Impact
and Prospects for the World Community. A-Jami Ab Journal of Islamic Studies, 55(2), 391-
426. https://doi.org/10.14421/ajis.2017.552.391-426

Adeoye, M. A., Shogbesan, Y. O., Jolaoye, J. D., & Abdullateef Hassanat Jimoh, N. (2024).
Building a Better Future: Strategical Approaches in Tackling Poor Maintenance in
Nigerian Public Secondary Schools. Mimbar — llmn, 29(1), 9-16.
https://doi.org/10.23887/mi.v29i1.70467

Agbenyega, J. S., & Asiam, E. S. (2023). Leading for Educational Change: How Can We Disrupt
the Colonial Legacy? https://doi.org/10.5772/intechopen.108103

Ainissyifa, H., Nasrullah, Y. M., & Fatonah, N. (2024). Empowering Educational Autonomy to
Implement Kurikulum Merdeka in Madrasah. Jurnal Pendidikan Isiam, 10(1), 25-40.

Al-Ghazali. (2004). Ihya" ‘Ulim al-Din. Dar al-Kutub al-‘Tlmiyya. (Thya" “Ulum al-Din)

Al-Shatibi. (1997). Al--Muwafagat fr Usil al-Shars‘a. Dar al-Maarif.

Alhashmi, M. (2019). Toward a Culture of Tolerance: An Exploration of United Arab Emirates
Secondary School Islamic Education Curriculum. https://doi.org/10.3102/1437303

Amalia, E. R., Khoiriyati, S., Ummah, N., Oviani, M., Kusumawardhani, J., & Umayyah, U.
(2024). Bridging Educational Reform and Faith: Evaluating Kurikulum Merdeka's
Compatibility with Islamic Values in Madrasahs. Munaddhomah: Jurnal Manajemen
Pendidikan Isiam, 5(4), 483-500.

Azizah, S.'Y. (2023). Implications of the Implementation of the Independent Curriculum for the
Development of Students' Talents and Interests. Lingeduca: |. Of Language and Education
Studies, 2(3), 187-195. https://doi.org/10.55849 /lingeduca.v2i3.311

Bagley, C., & Hillyard, S. (2019). In the Field With Two Rural Primary School Head Teachers in
England.  Journal  of  Educational — Administration & History, 51(3), 273-289.
https://doi.org/10.1080/00220620.2019.1623763

376 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.14421/ajis.2017.552.391-426
https://doi.org/10.23887/mi.v29i1.70467
https://doi.org/10.5772/intechopen.108103
https://doi.org/10.3102/1437303
https://doi.org/10.55849/lingeduca.v2i3.311
https://doi.org/10.1080/00220620.2019.1623763

Habitus and Change: Phenomenological Insights into Curriculum Adaptation in Indonesian Islamic Schools

Biesta, G. J. (2015). Beautiful risk of education. Routledge.

Bilal, M., Chaudhry, S., Amber, H., Shahid, M., Aslam, S., & Shahzad, K. (2021). Entrepreneurial
Leadership and Employees’ Proactive Behaviour: Fortifying Self-Determination Theory.
Journal — of  Open  Innovation — Technology — Market — and — Complexity, 7(3), 176.
https://doi.org/10.3390/10itmc7030176

Boje, J. D., & Frederiksen, L. F. (2019). Leaders of the Profession and Professional Leaders.
School Leaders Making Sense of Themselves and Their Jobs. International Journal of
Leadership in Education, 24(3), 291-312. https://doi.org/10.1080/13603124.2019.1591515

Bourdieu, P. (1986). The forms of capital (Vol. 1).

Bourdieu, P. (1990). The logic of practice. Stanford University Press.

Bourdieu, P. (1998a). Practical reason: on the theory of action. Polity.

Bourdieu, P. (1998b). The state nobility: Elite schools in the field of power. Stanford University Press.

Bourdieu, P., & Passeron, J.-C. (1990). Reproduction in education, society, and culture (1990 ed.). Sage.

BPS-Statistics Indonesia. (2023). Statistical Yearbook of Indonesia 2023. https:/ /www.bps.co.id/id

Braun, V., & Clarke, V. (2012). Thematic analysis. American Psychological Association.

Buchori, U, Ma'mur, I, & Muhtarom, A. (2024). Peran Penting Kepemimpinan
Transformasional Dalam Proses Pengembangan Madrasah. Journal Evaluasi, (1), 124-143.
https://doi.org/10.32478/g75xeq47

Budhathoki, K. (2019). Does Leadership Style Matter for Enhancing Economic Performance?
Economic Journal of Nepal, 42(1-2), 55-72. https://doi.org/10.3126/ejon.v42i1-2.35905

Carvalho, M., Cabral, 1., Verdasca, J., & Alves, J. M. (2021). Strategy and Strategic Leadership in
Education: A Scoping Review. Frontiers m Education, 6.
https://doi.org/10.3389 /feduc.2021.706608

Chen-Levi, T, Buskila, Y., & Schechter, C. (2022). Leadership as Agency. International Journal of
Eduncational Reform, 33(2), 127-141. https://doi.org/10.1177/10567879221086274

Creswell, J. W, & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five
approaches. Sage publications.

Dar, W. A. (2021). Teaching—learning Process in Low-Fee-Private Schools: Perspectives of
Parents and School Management. $# Social Sciences, 1(7). https://doi.org/10.1007 /s43545-
021-00192-9

Demir, Z., & Toprak, A. O. (2023). Changes in Religious Attitudes and Behaviors of Euro-Turk
Students With Theology FEducation. Teaching Theology & Religion, 26(1), 29-43.
https://doi.org/10.1111/teth.12634

Direktorat KSKK Madrasah. (2022). Panduan Pengembangan Proyek Penguatan Profil Pelajar Pancasila
dan Profil Pelajar Rabmatan 1.il Alamin. Direktorat KSKK Madrasah

Farid, M. M., Setiawan, D., Solichin, M. R., Noviana, N. E., & Mustika Sari, V. B. (2024). The
Effect of School Infrastructure Quality and Economic Factors on Academic
Achievement of High School Students in East Java. 2(02), 315-323.
https://doi.org/10.58812/wsshs.v2i02.687

Fathurrochman, 1., Danim, S., Ab, S. A., Kurniah, N.; & Ristianti, D. H. (2021). Theoretical
Review of the Implementation Islamic Boarding School Curriculum Management in
Indonesia. International  Journal of Education Research and Development, 1(1), 1-15.
https://doi.org/10.52760/ijerd.v1il.2

Gao, Y, & Cui, Y. (2022). Agency as Power: An Ecological Exploration of an Emerging
Language Teacher Leaders’ Emotional Changes in an Educational Reform. Frontiers in
psychology, 13. https://doi.org/10.3389/fpsve.2022.958260

Gunter, H., & Forrester, G. (2010). New Labour and the Logic of Practice in Educational
Reform. Critical Studies in Education, 51(1), 55-69.
https://doi.org/10.1080/17508480903450224

Hargreaves, A., & Fullan, M. (2015). Professional capital: Transforming teaching in every school. Teachers
College Press.

377 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.3390/joitmc7030176
https://doi.org/10.1080/13603124.2019.1591515
https://www.bps.go.id/id
https://doi.org/10.32478/g75xeq47
https://doi.org/10.3126/ejon.v42i1-2.35905
https://doi.org/10.3389/feduc.2021.706608
https://doi.org/10.1177/10567879221086274
https://doi.org/10.1007/s43545-021-00192-9
https://doi.org/10.1007/s43545-021-00192-9
https://doi.org/10.1111/teth.12634
https://doi.org/10.58812/wsshs.v2i02.687
https://doi.org/10.52760/ijerd.v1i1.2
https://doi.org/10.3389/fpsyg.2022.958260
https://doi.org/10.1080/17508480903450224

Eka Rizki Amalia et al

Hartog, D. N. D., & Belschak, F. D. (2012). When Does Transformational Leadership Enhance
Employee Proactive Behavior? The Role of Autonomy and Role Breadth Self-Efficacy.
Journal of Applied Psychology, 97(1), 194-202. https://doi.org/10.1037/20024903

Hu, Y., Wu, X. C., Zong, Z., Xiao, Y., Maguire, P., Qu, E, Wei, J., & Wang, D. (2018). Authentic
Leadership and Proactive Behavior: The Role of Psychological Capital and Compassion
at Work. Frontiers in psychology, 9. https://doi.org/10.3389 /fpsye.2018.02470

Jasiah, J., Mazrur, M., Hartati, Z., Rahman, A., Kibtiyah, M., Liadi, F.,, & Fahmi, F. (2024). Islamic
Teachers” Implementation of the Merdeka Curriculum in Senior High Schools: A
Systematic Review. International Journal of Learning Teaching and Educational Research, 23(4),
394-408. https://doi.org/10.26803 /ijlter.23.4.21

Juhji, J., Rahmatullah, M., Noor, W., Zuhri, S., Mansur, M., & Nuangchalerm, P. (2025). Exploring
the Relationship Between Prophetic Leadership and Job Satisfaction of Madrasah
Ibtidaiyah Teachers in Indonesia. Munaddhomah Jurnal Manajemen Pendidikan Islam, 6(1), 13-
28. https://doi.org/10.31538 /munaddhomah.v6il.1462

Kemdikbud. (2022). Karakteristik Kurikulum Merdeka. Kementerian Pendidikan dan Kebudayaan.
Retrieved 30 June from https://kurikulum.kemdikbud.go.id /kurikulum-merdeka

Kemdikbudristek. (2023). Pabami Lebih Dalam Kurikulum yang Berlaku di Indonesia. Kementerian
Pendidikan dan Kebudayaan. Retrieved 28 June from
https://kurikulum.kemdikbud.go.id/perbandingan-kurikulum

Khoiriyah, S., Asror, M., Ruzakki, H., & Masdar Hilmy, N. (2023). Sustainable Islamic Education:
Literature Study Towards Achieving the Vision of Sustainable Development Goals
(SDGs). Jurnal Pendidifan Islam Indonesia, 8(1), 12-28.
https://doi.org/10.35316/jpii.v8i1.492

Koskela-Huotari, K., & Vargo, S. L. (2016). Institutions as Resource Context. Journal of Service
Theory and Practice, 26(2), 163-178. https://doi.org/10.1108/stp-09-2014-0190

Kyalo, C. K., Odhiambo-Otieno, G. W., Otieno, G., & Mwaura-Tenambergen, W. (2018). The
Role Leadership Style Plays in the Integration of Health Management Information
System. International — Journal — of Computer — Applications, 181(2), 1-5.
https://doi.org/10.5120/ijca2018917406

Langoday, Y. R. (2024). Policy Reflection: Kurikulum Merdeka as Educational Innovation in the
Era of Society 5.0. Edunesia  Jurnal — llmiah  Pendidikan, 5(2), 957-978.
https://doi.org/10.51276/edu.v5i2.915

Legistia, Y. T. (2019). Strategy of Islamic Boarding School Based State Islamic Secondary School
Development. https://doi.org/10.2991 /icream-18.2019.87

Luturlean, B. S., Saragih, R., Prasetio, A. P, & Kartikasari, R. P. (2019). Leadership Style and
Work Stress as Antecedents of Job Satisfaction. https://doi.org/10.2991 /icebef-
18.2019.101

Mahfud, C. (2019). A Policy Analysis of Islamic Education Budget in Indonesia. Edukasia
Islamika, 1. https://doi.org/10.28918 /jei.v4il.2253

Masbukhin, F. A. A. (2023). Analyzing the Implementation of Kurikulum Merdeka: Insights
From Chemistry Educators in Gunung Kidul Vocational Schools. Jurnal Penelitian
Pendidikan Ipa, 9(12), 11250-11260. https://doi.org/10.29303 /ippipa.v9il2.5991

Mubarak, N., Khan, J., Yasmin, R., & Osmadi, A. (2021). The Impact of a Proactive Personality
on Innovative Work Behavior: The Role of Work Engagement and Transformational
Leadership.  Leadership & Organization — Development  Journal, —42(7), 989-1003.
https://doi.org/10.1108/1odj-11-2020-0518

Mulya, T. W,, Aditomo, A., & Suryani, A. (2021). On Being a Religiously Tolerant Muslim:
Discursive Contestations Among Pre-Service Teachers in Contemporary Indonesia.
British Journal of Religions Education, 44(1), 66-79.
https://doi.org/10.1080/01416200.2021.1917338

378 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.1037/a0024903
https://doi.org/10.3389/fpsyg.2018.02470
https://doi.org/10.26803/ijlter.23.4.21
https://doi.org/10.31538/munaddhomah.v6i1.1462
https://kurikulum.kemdikbud.go.id/kurikulum-merdeka/
https://kurikulum.kemdikbud.go.id/perbandingan-kurikulum
https://doi.org/10.35316/jpii.v8i1.492
https://doi.org/10.1108/jstp-09-2014-0190
https://doi.org/10.5120/ijca2018917406
https://doi.org/10.51276/edu.v5i2.915
https://doi.org/10.2991/icream-18.2019.87
https://doi.org/10.2991/icebef-18.2019.101
https://doi.org/10.2991/icebef-18.2019.101
https://doi.org/10.28918/jei.v4i1.2253
https://doi.org/10.29303/jppipa.v9i12.5991
https://doi.org/10.1108/lodj-11-2020-0518
https://doi.org/10.1080/01416200.2021.1917338

Habitus and Change: Phenomenological Insights into Curriculum Adaptation in Indonesian Islamic Schools

Mulyadi, M., & Sobri, M. (2024). A Study on the Transformational Leadership of Madrasah
Principals From the Perspective of Educators and Educational Staff. Edelveiss Applied
Science and Technology, 8(5), 1200-1212. https://doi.org/10.55214/25768484.v815.1824

Nadiva, D. (2023). Relevance of Kurikulum Merdeka in Islamic Religious Education to Build
Independence and Creative in the Muslim Generation. Education and Human Development
Journal, 8(2), 10-19. https://doi.org/10.33086/chd].v8i2.4860

Namgung, W., Moate, J., & Ruohotie-Lyhty, M. (2020). Investigating the Professional Agency of
Secondary School English Teachers in South Korea. Asian-Pacific Journal of Second and
Foreign Language Education, 5(1). https://doi.org/10.1186/s40862-020-00083-1

OECD. (2022). PISA 2022 Results: Indonesia Country Note.
https://www.oecd.org/en/about/programmes/pisa/pisa-publications.html

Pak, K., Polikoff, M. S., Desimone, L. M., & Garcia, E. S. (2020). The Adaptive Challenges of
Curriculum Implementation: Insights for Educational Leaders Driving Standards-Based
Reform. Aera Open, 6(2), 233285842093282. https://doi.org/10.1177/2332858420932828

Pamuji, Z., & Mawardi, K. (2023). Islamic Religious Education Curriculum Development Based
On Multiculturalism in Merdeka Curriculum At Elementary School. International Journal of
Eduncation and Teaching Zone, 2(2), 286-298.

Patriot, E. A. (2023). Enhancing the Skills of Physics MGMP Teachers in Making Differentiated
E-Modules.  Transformasi ~ Jurnal — Pengabdian — Masyarakat, — 19(2),  272-282.
https://doi.org/10.20414/transformasi.v19i2.8441

Pratiwi, C. E., Alsabila, R., Febrianti, V. E., Sari, E. A., Abdillah, M., & Rozaq, D. A. (2020). The
Teachers’ Responses to Curriculum Changes in Indonesia. Basic and Applied Education
Research Journal, 1(2), 41-46. https://doi.org/10.11594 /baer].01.02.01

Pulford, J., Crossman, S., Begg, S., Quach, J. A., Abomo, P, Hajj, T. E., & Bates, 1. (2020).
Strengthening Research Management and Support Services in Sub-Saharan African
Universities ~ and  Research  Institutions.  Aas  Open  Research, 3 31.
https://doi.org/10.12688 /aasopenres.13100.2

Qomaruzzaman, B. (2018). Religious Inclusivity in Islamic Education Course Book of the 2013
Curriculum. Madania Jurnal Kajian Keistaman, 22(2), 195.
https://doi.org/10.29300/madania.v22i2.1281

Rafik, A. (2024). Innovative Exploration: Strategies of Islamic Boarding School Leaders in
Addressing Radicalism Through Educational Transformation. A/-Tanzim Jurnal Manajenen
Pendidikan Isiam, 8(2), 467-476. https://doi.org/10.33650 /al-tanzim.v8i2.8200

Rasyid, S., Nurdin, D,, Suryana, A., Samsudin, A., & Aminudin, A. H. (2022). Can the Tahfidzul-
Qur’an Education System (T-Qes) Create Leadership With Integrity? NVivo 12 Analysis.
Cypriot Journal of Educational Sciences, 17(6), 1925-1942.
https://doi.org/10.18844/cjes.v1716.7485

Reza, E (2023). Challenges in Implementing Kurikulum Merdeka for EFL Teachers. Jeels (Journal
of English Education and Linguistics Studies), 10(2), 439-469.
https://doi.org/10.30762/jeels.v10i2.1899

Romlah, L. S., Purnama, R., Ambarwati, R., Hijriyah, U., Amriyah, C., & Jamaluddin Z, W. (2024).
Environmental-Based Learning Management in Islamic Education Institutions. E3s Web
of Conferences, 482, 04019. https://doi.org/10.1051/e3sconf/202448204019

Rusdi, M., Riwayatiningsih, R., Taufik, H., & Djollong, A. F (2023). The Impact of Technology
Use in Teaching and Understanding Religious Values on Students' Moral Development in
Islamic Schools in Indonesia. The Eastasouth Journal of 1.earning and Educations, 1(03), 123-
134. https://doi.org/10.58812/esle.v1i03.158

Schein, E. H. (2010). Organizational culture and leadership (Vol. 2). John Wiley & Sons.

Schembera, S., & Haack, P. (2023). From Compliance to Progress: A Sensemaking Perspective on
the Governance of  Corruption.  Organization — Science,  34(3),  1184-1215.
https://doi.org/10.1287 /orsc.2022.1614

b

379 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.55214/25768484.v8i5.1824
https://doi.org/10.33086/ehdj.v8i2.4860
https://doi.org/10.1186/s40862-020-00083-1
https://www.oecd.org/en/about/programmes/pisa/pisa-publications.html
https://doi.org/10.1177/2332858420932828
https://doi.org/10.20414/transformasi.v19i2.8441
https://doi.org/10.11594/baerj.01.02.01
https://doi.org/10.12688/aasopenres.13100.2
https://doi.org/10.29300/madania.v22i2.1281
https://doi.org/10.33650/al-tanzim.v8i2.8200
https://doi.org/10.18844/cjes.v17i6.7485
https://doi.org/10.30762/jeels.v10i2.1899
https://doi.org/10.1051/e3sconf/202448204019
https://doi.org/10.58812/esle.v1i03.158
https://doi.org/10.1287/orsc.2022.1614

Eka Rizki Amalia et al

Setiawan, Z. (2024). Mixing Educational System: Progressive Learning at SMA Muhammadiyah
PK Surakarta. International — Journal of Religion, 54, 374-383.
https://doi.org/10.61707/8k25xh50

Shal, T. (2024). Teacher Leadership and Virtual Communities: Unpacking Teacher Agency and
Distributed Leadership. Education and Information Technologies.
https://doi.org/10.1007/s10639-023-12446-5

Shatzer, R. H., Caldarella, P., Hallam, P. R., & Brown, B. L. (2014). Comparing the effects of
instructional and transformational leadership on student achievement: Implications for
practice. Educational Management Administration & Leadership, 42(4), 445-459.

Shymko, Y., Roulet, T. J., & Pimentel, B. d. M. (2023). The Facade, the Face, and the Sympathies:
Opening the Black Box of Symbolic Capital as a Source of Philanthropic Attractiveness.
Organization Science, 34(2), 870-893. https://doi.org/10.1287 /orsc.2022.1603

Sobri, A. Y., Juharyanto, J., Prestiadi, D., & Saputra, N. M. A. (2023). Characteristics of
Leadership Head of School in Al-Quran Oriented Institutions. 326-334.
https://doi.org/10.2991/978-2-494069-95-4 38

Solichah, 1. W. (2024). Responsivitas kepala madrasah dalam menanggapi perubahan kurikulum: Gender
dalam kepemimpinan Universitas Islam Negeri Maulana Malik Ibrahim)].

Sugeng, B., Akmansyah, M., Kholid, 1., & Dermawan, O. (2024). The Influence of ILeadership,
Cooperation, Welfare, and Work Ethic on Madrasah Educator Performance: The Role of
Motivation and Competence. Nidhomu! Hagq Jurnal Manajemen Pendidikan Islam, 9(3), 678-
691. https://doi.org/10.31538 /ndhq.v9i3.57

Sullanmaa, J., Pyhilto, K., Pietarinen, J., & Soini, T. (2021). Relationships Between Change
Management, Knowledge Sharing, Curriculum Coherence and School Impact in National
Curriculum Reform: A Longitudinal Approach. Intfernational Journal of Leadership in
Education, 1-25. https://doi.org/10.1080/13603124.2021.1972165

Swartz, D. (2012). Culture and power: The sociology of Pierre Bourdien. University of Chicago Press.

Syakur, A. (2024). The Leadership of Madrasah Principals as Change Agents in the Educational
Management Reform of the Merdeka Curticulum. Jurnal Ilmu Pendidikan Dan Sains Isiam
Interdisipliner, 31-39. https://doi.org/10.59944 /jipsi.v4il 447

Tabroni, I., Nurhasanah, A. S., & Maulidina, V. (2021). Build Student Character Through Islamic
Religious  Education.  Soko  Guru  Jurnal — llmu  Pendidikan, — 1(3),  23-20.
https://doi.org/10.55606/sokoguru.v1i3.58

Utami, Y., & Suswanto, B. (2022). The Educational Curriculum Reform in Indonesia: Supporting
“Independent Learning Independent Campus (MBKM)”. SHS Web of Conferences, 149,
01041. https://doi.org/10.1051/shsconf/202214901041

Vihisantanen, K. (2015). Professional Agency in the Stream of Change: Understanding
Educational Change and Teachers' Professional Identities. Teaching and Teacher Education,
47,1-12. https://doi.org/10.1016/j.tate.2014.11.006

Vu, N. T.,, & Do, H. (2021). Developing Capital in Language Learning: A Mixed-Method Study
on Vietnamese English Learners. Journal of Ethnic and Cultural Studies, 8(3), 17-39.
https://doi.org/10.29333 /ejecs /779

Wahib, A. (2024). Leadership of Madrasah Heads in Improving the Quality of Educational
Institutions in East Java, Indonesia. International Journal of Educational Research & Social
Sciences, 5(3), 379-385. https://doi.org/10.51601 /ijersc.v513.835

Wang, L. (2022). English language teacher agency in response to curriculum reform in China: An
ecological approach. Frontiers in psychology, 13, 935038.

Wang, S. (2021). Family Capital, Learning Engagement, and Students’ Higher Education Gains:
An Empirical Study in Mainland China. International Journal of Environmental Research and
Public Health, 18(21), 11571. https://doi.org/10.3390 /ijerph182111571

380 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.61707/8k25xh50
https://doi.org/10.1007/s10639-023-12446-5
https://doi.org/10.1287/orsc.2022.1603
https://doi.org/10.2991/978-2-494069-95-4_38
https://doi.org/10.31538/ndhq.v9i3.57
https://doi.org/10.1080/13603124.2021.1972165
https://doi.org/10.59944/jipsi.v4i1.447
https://doi.org/10.55606/sokoguru.v1i3.58
https://doi.org/10.1051/shsconf/202214901041
https://doi.org/10.1016/j.tate.2014.11.006
https://doi.org/10.29333/ejecs/779
https://doi.org/10.51601/ijersc.v5i3.835
https://doi.org/10.3390/ijerph182111571

Habitus and Change: Phenomenological Insights into Curriculum Adaptation in Indonesian Islamic Schools

Wang, S. (2024). What Is the True Purpose of Education? A Critical Exploration via the Lens of
Social Class. Open  Journal — of Social — Sciences, 12(03), 226-238.
https://doi.org/10.4236/1ss.2024.123017

Wang, X., Chen, J.-Y,, Wei, Y., Zhang, Y., & Xu, E (2022). Curriculum Leadership of Rural
Teachers: Status Quo, Influencing Factors and Improvement Mechanism-Based on a
Large-Scale Survey of Rural Teachers in China. Frontiers in  psychology, 13.
https://doi.org/10.3389 /fpsyg.2022.813782

Warapsari, L. B., Mustofa, T. A., & Jinan, M. (2023). Integration of Islamic Religious Education
and General Science at SMA IT Nur Hidayah Sukoharjo. 490-498.
https://doi.org/10.2991/978-2-38476-102-9 44

Yosef, Y. (2022). A Comparative Study Between Islamic and Public High Schools on
Multicultural =~ Self-Efficacy. Islamic  Guidance and —Counseling ~ Journal, 5(1), 56-70.
https://doi.org/10.25217 /igcj.v5i1.2591

381 | Nazhruna: Vol. 8 Issue 2, 2025


https://doi.org/10.4236/jss.2024.123017
https://doi.org/10.3389/fpsyg.2022.813782
https://doi.org/10.2991/978-2-38476-102-9_44
https://doi.org/10.25217/igcj.v5i1.2591

